
If you are a citizen of Russia today and you join an unautho-
rized demonstration or protest, you may be fined $9,000 and
face years in prison. If you plan a demonstration but fail to
first get approval from the government, or if a demonstra-
tion for which you obtained approval causes property dam-
age, you may be in for a much bigger fine and hard labor.

The subject of your demonstration can also cause
you trouble. For example, if the demonstration you
want to organize is for gay pride, you can be sure that
your request for authorization will be denied. More-
over, you can be prosecuted for “offending the reli-
gious feelings of believers” if you question the
existence of God in an online forum, like a blog or
chatroom. 

And if you are a political leader, your party must
be sanctioned by the government. You might also pay
for unsanctioned political activity with your very life.
How did these circumstances arise in Russia?

The Promise of Democracy
Twenty-five years ago, the Soviet Union collapsed.

The Warsaw Pact, the legal framework for Russia’s half
century of domination of Eastern Europe, was officially
terminated and many of the USSR (Soviet) republics
achieved independence. The newly liberated states in-
stituted popular elections throughout, as did Russia it-
self, making it seem that the world was entering a new
phase of peace where the principles of Western-style
liberal democracy would flourish.

The reality is that governments of former Soviet re-
publics often had the trappings of democracy but main-
tained an illiberal, or authoritarian, character. For
example, President Alexander Lukashenko of Belarus
has held office since 1994. In 1996, he disbanded par-
liament but soon replaced it with a new parliament full
of his handpicked allies. He has bragged to the press of
his “authoritarian ruling style.”

© 2016, Constitutional Rights Foundation, Los Angeles. All Constitutional Rights Foundation materials and publications, including Bill of Rights in Action, are protected by copyright. However, we hereby grant to all recipients a
license to reproduce all material contained herein for distribution to students, other school site personnel, and district administrators. (ISSN: 1534-9799)

SUMMER 2016 Volume 31 No 4

ELECTIONS AND DEMOCRACY
This edition of Bill of Rights in Action looks at case studies of factors affecting democratic processes in elections. The first arti-
cle examines the rise of illiberal democracy in Russia under the leadership of Vladimir Putin. The second article looks at the un-
expected election of Truman to the U.S. presidency in 1948. The third article explores the impact and implications of the Citizens
United Supreme Court decision.

World History/Current Issues: “Putin’s Illiberal Democracy,” by guest writer Patrick Jenning.
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Russian President Vladimir Putin speaking at the Grand Kremlin Palace in Moscow in 2012 for the Russian Federation National Awards.
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Since 1999, Vladimir Putin, the current president
of Russia, and his personal friends — wealthy busi-
nessmen, military figures, and members of the intelli-
gence services — have dominated Russia’s economy,
media, and political life. Russian military might is
once again being used to threaten neighboring states
and bolster Russian power abroad. The promise of a
democratic Russia seems to be vanishing.

Russia: A Long History of Tyranny
Before 1991, Russians had enjoyed perhaps only

seven months of democracy in a thousand years of its
history. A feudal society until the early 18th century,
Russia became a great European power under the Ro-
manov Tsars (monarchs), who kept a large part of the
population in serfdom (semi-slavery) and controlled the
rest of the population with secret police, press restric-
tions, political imprisonment, exile, and execution.

The Tsarist monarchy was overthrown in a popu-
lar uprising in March 1917, which ushered in a brief
period of Russian democracy. But that democratic ex-
periment ended five months later, when the Commu-
nist Party came to power through revolution in
October 1917. Picking up where the monarchy left off,
the Communist Party instituted old Tsarist practices
and added political indoctrination, widespread prop-
aganda, mass internal deportations, and prohibitions
on the ownership of property and business.

With the end of Communist domination in 1991,
Russia was poised for a birth of political and economic
freedom. Under the leadership of Boris Yeltsin, the
first President of the Russian Federation, laws were
passed to assure political freedom and individual

rights. The country also moved from a government-
planned to a market economy. The government dis-
tributed ownership of state-owned industries to
private individuals.

Unfortunately, despite attempts to ensure fair and
equal distribution throughout the population, owner-
ship of most enterprises ended up in the hands of gov-
ernment and management insiders. In addition, the
transition from a state-planned to a market-driven econ-
omy led to serious drops in economic activity, severe in-
flation, job losses, and shortages of consumer goods.

The Rise of Putin
From an early age, Vladimir Putin had wanted to

join the KGB (the Soviet Union’s spy and security or-
ganization). He pursued his goal despite the opposi-
tion of his parents, both factory workers who had
survived the siege of Leningrad during World War II.
Told that the intelligence service preferred students
with law degrees, he then enrolled at Leningrad State
University, hoping to be recruited.

At last, in his final year of university, he was offered
a positon in the KGB. He spent the first years of his ca-
reer as a counterintelligence agent, monitoring the ac-
tivities of foreigners in Leningrad (now St. Petersburg).

In the early 1980s, Putin received training in for-
eign espionage and was sent to East Germany, where
he worked with the East German intelligence agency,
the Stasi. His job was to find candidates suitable for
intelligence missions in the West that targeted West-
ern technology.

When the Soviet empire collapsed in 1991, Putin
returned to St. Petersburg. There he headed academic
and governmental organizations involved with pro-
moting international relations and trade for the city.
By 1996, he had moved on to Moscow, where he
would head a number of positions in the Boris Yeltsin
regime, including the Federal Security Services, a suc-
cessor to the KGB. During this time, he also completed
work on his dissertation for a Candidate in Science in
Economics, equivalent to a PhD in the West.

Yeltsin appointed Putin to be acting prime minis-
ter in August 1999. One month later, a series of apart-
ment house bombings in Russian cities killed nearly
300 people. The Russian government blamed terror-
ists from Chechnya, a largely Muslim former state of
the Russian Federation. The Chechens had success-
fully gained independence a few years earlier after
fighting Russian forces to a stalemate. 

After the apartment bombings, Putin ordered the
resumption of military operations in Chechnya. By Feb-
ruary 2000, Russian forces had retaken Chechnya’s cap-
ital, Grozny, and began the process of reintegrating
Chechnya into the Russian Federation. 

Meanwhile, in late December 1999, Yeltsin resigned
suddenly and named Putin as acting president. Three
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Tsar Nicholas II (center) with members of his family, the Romanovs,
circa 1913. The tsar’s suppression of political opponents and handling
of World War I led to his abdication. He and his family were later ex-
ecuted by the ruling Bolsheviks (Communists) in 1918.



months later, Putin was formally elected president, 
having secured more than 50 percent of the votes.

Putin in Charge
Relatively unknown when he took over from Yeltsin,

Putin focused on rebuilding Russia’s economy and
reestablishing its international position in the world. Dur-
ing his first two terms as president, from 2000 to 2008,
Russia enjoyed impressive economic growth, due in
large part to a worldwide surge in crude oil prices, one
of Russia’s principal exports.

Russia is the largest supplier of natural gas in the
world, and its main customers are nations in the Eu-
ropean Union. Over the eight years of Putin’s first two
terms, Russia’s economy grew 70 percent, its poverty
rate was cut in half, and disposable income doubled.
By 2008, Russia had regained the economic power it
had experienced at the end of the Soviet empire, al-
though it continued to suffer a high rate of inflation.

Putin’s popularity grew alongside the Russian
economy. In 2000, he won the election with 53 per-
cent of the votes. In 2004, he won with 71.9 percent.
As the Russian constitution limits a president to two
consecutive terms, Putin could not run in 2008.

Instead of running again, Putin endorsed and sup-
ported his protégé and former campaign manager,
Dimitri Medvedev. Medvedev won with 71percent and
then appointed Putin prime minister of the Duma,
Russia’s legislature. Four years later, in 2012,
Medvedev stepped aside as Putin ran a third time for
president, winning with a 63.6 percent majority.

International monitoring groups complained of sig-
nificant irregularities in both the 2008 and 2012 elections.
Opinion polls taken at the time, however, showed high
approval ratings for Putin. Still, opposition to him and
his party, United Russia, has grown
over the last few years. Massive
demonstrations against election fraud
followed the 2011 Duma elections as
well as Putin’s election in 2012.

Some observers claim that fraud
in the 2012 presidential election ac-
counted for as much as 14 percent
of Putin’s majority, and that Putin
should have had to face a second round of voting. It
is difficult to believe that he would not have won a
run-off, however, as the nearest competitor was the
Communist Party, which only polled 17 percent.

A Declining Democracy
Putin’s control of Russia’s political life has in-

creased since his last election. This is partly due to the
large number of candidates from obscure parties who
have failed to come together to challenge United Rus-
sia. In addition, a law requiring candidates to obtain
the support of 10 percent of the regional legislature,

which is often heavily controlled by Putin’s allies, has
kept many opponents of United Russia off the ballot.

Political demonstrations are also severely re-
stricted. Remember that protestors must obtain gov-
ernmental approval for demonstrations or face heavy
fines and possible imprisonment.

Many international organizations, such as
Amnesty International and Human Rights Watch,
have been forced to register as foreign agents, sub-
jecting them to audits and raids in which the state
seizes their operating documents and records. Mean-
while, the Russian government has accused both
demonstrators and international rights organizations
of representing the interests of the United States.

Russia has also entered into what we in the United
States call the “culture wars.” Under a federal law “for
the Purpose of Protecting Children from Information
Advocating for a Denial of Traditional Family Values,”

it is illegal to promote “non-traditional
sexual relationships.” The intent of the
law became clear with the first person
arrested for violating it: a young man
who held a banner stating “Being gay
and loving gays is normal. Beating gays
and killing gays is a crime!”

Religious freedom is another culture
war in Russia. A 2002 law defines “ex-

tremism” as promoting the “exclusivity, superiority, or in-
feriority of citizens” based on religion. This led to banning
several translations of the Koran (Islam’s most sacred
text) in 2007 and imprisoning readers of the banned ma-
terials. In 2016, Russian authorities prosecuted a man
who wrote “there is no God” in an online chatroom
under a 2013 law against offending persons of faith. The
crime carries a maximum punishment of one year in jail.

As a result of these laws, most international
democracy monitoring organizations now regard
Russia as one of the least democratic nations. One
such organization is Freedom House. “The Russian
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From an early
age,Vladimir Putin

had wanted to
join the KGB.

Russian President Boris Yeltsin handing over power to Vladimir
Putin, who would then serve as acting president, in 1999.
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government seems determined to prevent free expres-
sion in any form,” said Freedom House President
Mark P. Lagon in 2015, “including in social media.”

Putin and his supporters disagree, claiming that
Russian democracy is just different from Western lib-
eral democracy. He calls it “majoritarian democracy.”
Sergei Markov, a scholar and adviser to Putin, de-
scribes majoritarian democracy this way:

In the West there are elaborate protections for mi-
norities, whereas in Russia the protection of the
majority is the priority. It’s still democracy . . . .
[M]inorities must subordinate themselves to the
interests of the majority . . . .
By contrast, protecting minority rights, or civil

rights, is a hallmark of liberal democracy. For example,
the United States Constitution was amended to in-
clude the Bill of Rights specifically to limit the power
of government, especially over individuals. James
Madison himself warned against the “superior force
of an interested and overbearing majority.” 

Majoritarian democracy, or sovereign democracy,
as Putin has defined it elsewhere, appears to be work-
ing for him. His approval ratings climbed in the years
following the 2012 election, in part because the Russ-
ian population supported his aggressive foreign pol-
icy. Like Putin, many Russians regret the loss of global
influence Russia suffered following the demise of the
Soviet Union and are suspicious of Western culture
and Western interference in Russian affairs. Putin’s
regime carried out military actions not just in Chech-
nya, but also in Georgia, Crimea, Ukraine, and Syria,
all of which bolstered his approval rating to almost 90
percent in the first months of 2016.

Russian Democracy’s Future
Some have argued that Putin’s policies and popu-

larity can be traced to Russia’s conservative and im-
perialistic roots in the Tsarist and Soviet eras. Putin’s
easy election wins and high approval ratings certainly

suggest that he has tapped into illiberal biases devel-
oped in 20th century Russian society.

On the other hand, it can be argued that the Russ-
ian population has been misled by the Putin govern-
ment, which owns or indirectly controls Russian
television and much of its press. Indeed, since Putin’s
rise to power, almost two dozen journalists investi-
gating government corruption have been murdered.

Alexander Litvinenko was a journalist critical of
Putin. He had publicly claimed that Russian secret
services were behind the 1999 apartment house
bombings. He then died by poisoning in the United
Kingdom, and the government of the United Kingdom
has linked his death directly to Putin.

Putin’s government has also targeted opposition
political leaders, most notably Boris Nemtsov.
Nemtsov denounced Putin for Russia’s military ag-
gression in the Ukraine and was shot dead on a bridge
near Red Square less than two weeks later.

This record of punishment of political and reli-
gious dissent concerns human rights advocates world-
wide. Also, given the Russian people’s apparent
endorsement of restrictions on civil rights and free-
dom of expression, it is hard to be optimistic about
the future of democracy in Putin’s Russia.

DISCUSSION & WRITING
1. Before 1991, how much experience did the Russian

people have with democracy? Describe how that
could affect the present population’s attitudes to-
ward civil rights and liberties.

2. What was Putin’s path to the presidency of the
Russian Federation? What accomplishments made
him popular with the Russian people?

3. What restrictions have been placed on democracy
under Putin’s administration? Contrast “majoritar-
ian democracy” with “liberal democracy” with ex-
amples from the article.

1. Divide the class into eight groups. Assign each group one of the following Russian leaders:
Catherine the Great Nicholas I Alexander I Alexander II
Nicholas II Vladimir Lenin Joseph Stalin Mikhail Gorbachev

2. Each group will research the following issues about the respective reigns of the above leaders:
• What were the notable events during his or her reign?
• How did he or she view Russia’s role in the world? 
• How was the government organized under his or her reign?
• How much freedom did the people have during his or her reign?

3. Each group presents its findings to the class.

4. Engage the class in a discussion to compare Putin’s Russia to the Russia of his predecessors.

ACTIVITY: Russian History and Freedom

Electronic-only Edition of Bill of Rights in Action 
Sign-up or switch to an electronic-only subscription. Your copy of Bill of Rights in Action will arrive much
sooner — as much as two to three weeks before the printed issue. Sign up today at: www.crf-usa.org/bria



On the night of Election Day in 1948, presidential rivals Pres-
ident Harry S. Truman and New York Governor Thomas Dewey
awaited the election results. Fractures within Truman’s own
Democratic Party and months of polls predicting Truman’s
defeat left many to presume he would lose the race. The
Chicago Tribune newspaper was so confident of Dewey’s vic-
tory that it printed the headline “Dewey Defeats Truman” in
anticipation of the next morning’s news. Why did Truman
seem to be on the brink of defeat?

Harry Truman was vice president to President
Franklin Delano Roosevelt (FDR). When FDR died on
April 12, 1945, Truman assumed the presidency. World
War II soon concluded in Europe, and with Truman’s
fateful decision to drop two atomic bombs on Japan,
the war concluded in the Pacific in September.

With the end of the war, Truman faced the daunt-
ing challenge of stewarding the U.S. from a wartime to
a peacetime economy. Over 12 million men in the
armed services were returning home and would be
looking for jobs. Many would take advantage of low-in-
terest college or small-business loans under the G.I.
Bill, passed in 1944.

In an effort to usher in the peacetime economy,
Truman aimed to reinvigorate FDR’s New Deal poli-
cies, a sweeping series of government programs, like
Social Security, to counteract the Great Depression.
Truman pushed for additional reforms: a minimum-
wage increase, public housing, aid to public schools,
and a national health insurance program.

Many of Truman’s opponents, notably Republicans
in Congress, dismissed him as an “accidental presi-
dent.” But he faced tough opposition even within his
own party. Leading up to the 1948 election, he faced
major political challenges in three major areas: labor,
civil rights, and the Cold War.

Labor Issues
During World War II, labor union membership had

doubled. Many unions had also signed no-strike
pledges in order to maintain production of weapons,
ammunition, and supplies for the war effort. Disputes
workers had with employers had to be put on hold.

Between 1945 and 1946, after the war had ended,
those disputes boiled over into a “strike wave” during
which there were over 4,900 strikes across the country
involving 4.6 million workers. Many people were angry
because the strikes interrupted business, and Republi-
cans alleged that Communists infiltrated, or secretly
joined, the unions to undermine American business.

The strike wave had political consequences. In the
1946 mid-term elections, Republicans took control of Con-
gress for the first time since 1930. (It was the country’s
80th Congress.) Truman’s approval ratings plummeted—
from 82 percent in January 1946 to 35 percent a year

later. Over Truman’s veto, Congress passed the Taft-
Hartley bill in 1947, which restricted the ability of labor
unions to organize and strike.

Civil Rights Issues
Truman was greatly concerned about civil rights for

black people in the South. State laws stretching back
decades had made racial segregation legal. Between
1877 and 1950, nearly 4,000 black people were victims
of lynchings in Southern states. Congress had been un-
able to pass an anti-lynching law in the 1920s.

These realities and the lack of opportunities for
African Americans in the South caused a mass migra-
tion. Starting in about 1910, and for the next few
decades, 1.5 million African Americans migrated out
of the South, particularly during the war. 

Truman appointed a committee on civil rights that
issued a report in October 1947 recommending a fed-
eral anti-lynching law and other measures to protect
black citizens. He delivered his legislative recommen-
dations to Congress in February 1948.

Truman’s proposals caused a roar of outrage in the
South. His fellow Democrats in the South began to op-
pose him. Democratic Senator James Eastland of Mis-
sissippi said, “Both races recognize that the society of
the South is built upon segregation.” Governor Strom
Thurmond of South Carolina, also a Democrat, de-
nounced Truman’s recommendations.

In March, a committee of six Democratic governors
and Senator Harry Byrd of Virginia met in Washington.
They issued a report that they would “fight to the last
ditch” against the nomination of Harry Truman for
president in the 1948 presidential election.

U.S. HISTORYBRIA 31:4 (Summer 2016) 5U.S. HISTORY

HARRY TRUMANAND

THEELECTION OF 1948

This political cartoon was published on October 19, 1948. What does
the timing of the cartoon and its content tell you about public 
opinion at the time?
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Cold War Issues
Conflict with the Soviet Union (aka USSR) was a

backdrop to Truman’s entire presidency. The Soviets
had been U.S. allies in World War II, but Soviet leader
Joseph Stalin believed that conflict between capital-
ism in the West and Soviet Communism was in-
evitable.

The USSR increased its military strength to expand
influence in the world, and imposed puppet govern-
ments in Eastern Europe to create a buffer between it
and Western Europe. The United States under Truman
fortified its military strength to contain the expansion,
and the Cold War was born. Containment of the So-
viets became known as the Truman Doctrine.

In June 1948, the Soviets brazenly blocked all ac-
cess to the city of West Berlin in Germany, or the part
of Berlin under the control of Western democracies:
Britain, France, and the United States. Many Republi-
cans in Congress and others called for a military re-
sponse to the USSR.

Truman believed a military reaction might provoke
World War III. Instead, he ordered a massive airlift of
supplies to the people in West Berlin. Republicans called
Truman “soft” on Communism. Ultimately, the “Berlin
Airlift” undermined and defeated the Soviet blockade,
but in the meantime, the 1948 election loomed.

Nominating the Candidates
In the summer of 1948, the parties held conven-

tions to nominate their candidates. First was the Re-
publican convention in June in Philadelphia. Thomas
E. Dewey, the moderate governor of New York, was
the front-runner. A successful New York prosecutor

in the 1930s, Dewey later became governor, en-
acting the first state law prohibiting racial dis-

crimination in employment. He was the
party’s nominee in 1944 but lost the elec-
tion to FDR.

Dewey was also immensely popular.
Because he mildly supported the New
Deal, however, and also stood behind the
Truman Doctrine and the Berlin Airlift,
the conservative wing of the Republican

Party disliked him. But Dewey won the
nomination and chose another popular gov-

ernor, Earl Warren of California, as his run-
ning mate. Republicans expected him to easily

beat Truman, who had low popularity in the polls.
In July, the Democrats held their convention, also

in Philadelphia. Truman was willing to accept a gen-
eral proposal for civil rights in the party’s platform
(statement of principles). But many other liberal De-
mocrats wanted the platform to include Truman’s own
specific proposals from earlier that year. By the last
day of the convention, the party adopted the specific
proposals, which included an anti-lynching law and
creation of a fair employment committee.

The platform appealed to liberals and the party’s core
African American constituency. But it angered white
Southerners, another core constituency. The Mississippi
delegation and half of the Alabama delegation walked
out of the convention. The remaining Southern delegates
supported a protest candidate from Georgia. A major frac-
ture had opened within the Democratic Party.

Third Party Challenges
The walkout Southern delegates decided to nom-

inate a candidate for a new States’ Rights Democratic
Party (aka Dixiecrats) in Birmingham, Alabama,
which opposed the federal government imposing civil
rights laws on the Southern states. On July 17, just a
few days after the Democratic convention, the crowd
at this new party convention waved Confederate flags
and chanted “To hell with Truman!”

The delegates endorsed segregation and rejected
the federal government’s power to legislate race rela-
tions. They then nominated Strom Thurmond as their
presidential candidate. Many predicted that Thur-
mond’s Dixiecrats, and not the Democrats, would win
in Alabama, Mississippi, South Carolina, and Arkansas.
Without internal political pressure from Southern De-
mocrats, however, Truman was able to issue an execu-
tive order desegregating the military on July 26.
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At the same time as Thurmond’s rise, a left-wing
challenge to Truman’s election came from Henry Wal-
lace. Wallace had been FDR’s vice president from 1941
to 1945. Wallace was very liberal and had a sympathetic
view toward Stalin. While vice president, he travelled
on a goodwill trip to the USSR and gave gifts to Stalin.
He gained a reputation as a “Stalinist stooge.”

Even though FDR, too, believed that the U.S. and
the USSR could cooperate in world affairs, FDR re-
placed Wallace with the less controversial Harry Tru-
man in the 1944 election. Truman later appointed
Wallace as secretary of commerce. In September 1946,
however, Wallace gave a speech severely criticizing
Truman’s hard-line policies toward the USSR. Truman
then forced Wallace to resign from the Cabinet.

In December 1947, Wallace declared that he would
found a new party and run for president as a left-wing
challenger to Truman. On July 23, 1948, thousands
gathered in Philadelphia for a new Progressive Party and
nominated Wallace as their candidate.

Following the Polls
The general election campaign began. Henry Wal-

lace had a difficult time for many reasons. In the Deep
South (southernmost states) he ate at black school
cafeterias and restaurants. He also invited black lead-
ers to stand with him when he spoke publicly. As a re-
sult, white racist hecklers would often throw eggs and
garbage at Wallace.

Neither was the Progressive Party’s position on the
USSR popular. When he spoke about America’s failures
in the Cold War, hecklers would often shout “Go back
to Russia!” or “Give our regards to Stalin!” The party
could not make it onto every state’s ballot, making vot-
ing for Wallace difficult in many areas. Wallace and the
Progressive Party also suffered in the polls.

Strom Thurmond spent most of his time cam-
paigning in the South where the States’ Rights Party

was strongest. He
openly criticized both
Truman and Dewey,
saying either of them
would “convert America
into a Hitler state,”
claiming that the federal
government was restrict-
ing states’ rights.

Thurmond’s strategy
was not to win the elec-
tion outright. He wanted
to win just enough elec-
toral votes to deprive
Truman and Dewey of a
clear majority. Under
the 12th Amendment to
the Constitution, the
election would then be

thrown to the House of Representatives. Each state
would have one vote, and Thurmond was confident
that Truman could not carry a majority of the states.

Dewey’s campaign strategy was to avoid risks and
keep his poll numbers up. Therefore, he decided to
act “presidential” and stay above the fray. He rarely
mentioned Truman’s name in his speeches and did
not directly attack the Democrats. He also never laid
out a specific plan of what he would do as president.

According to the polls, Dewey’s strategy was
working. Throughout the summer, three major polling
companies all showed Dewey far ahead. In a Septem-
ber article, pollster Elmo Roper wrote that his latest
survey showed Dewey with a 44 percent to 31 percent
lead over Truman, and that only a “political convul-
sion” could keep Dewey from the White House.

‘Give ‘Em Hell Harry’
The polls had cast a gloomy mood over the White

House. To fight the mood, Truman wrote that he
wanted to “go directly to the people.” On September
18, he left D.C. on a tour by train through 30 states in
33 days. When he left Washington’s Union Station, his
vice president, Alben Barkley, called out to him,
“Mow ‘em down, Harry!” Truman responded, “I’m
going to give ‘em hell!”

Truman spoke to crowds from his train’s rear plat-
form in a comfortable, “folksy” manner that people
liked. His first stop was in Dexter, Iowa, where he
spoke before a crowd of 75,000 who had gathered at
the National Plowing Contest. Truman was dressed

Truman’s proposals caused a
roar of outrage in the South.
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like any farmer in shirt sleeves, and spoke happily of
his past on a farm.

Unlike Dewey, Truman gave feisty speeches that
attacked his opponents. The Democratic Party, he
said, represents the common people, while the Re-
publican Party represents the rich. Democrats, he said,
will work for agriculture, for small businesses, and for
the white-collar (professional) workers, too. 

Of the Republicans in Congress, Truman said,
“They are cunning men . . . they want a return of the
Wall Street dictatorship.” His speech concluded, “I’m
not asking you to vote for me. Vote for yourselves.
Vote for your farms. Get out there on Election Day and
vote for your future.”

Truman loved being out among the people, and
the people loved seeing him. In Waco, Texas, Truman
shook the hand of a black woman and was booed by
a white heckler. Truman was undaunted. Wherever
his train stopped, crowds of people rushed up to the
tracks yelling “Give ‘em hell, Harry!” 

Political opinion writers in major newspapers and
magazines were not impressed with these shows of
support for Truman, but polls were starting to hint
that his popularity was growing. A Gallup poll just be-
fore Election Day showed Dewey’s lead dropping from
17 percent in late September to nine percent in Octo-
ber and to just five percent at the end of the month.

Against the Odds
Election Day was November 2, 1948. Truman spent

the night in Excelsior Springs, Missouri (his home state).
Truman had carried Southern states (except for the three
that went to the Dixiecrats) and was doing well in the
North and the Midwest. By 9:00 p.m., there was no
clear winner, and Truman went to bed.

At midnight, Truman awoke to hear on the radio
that Dewey was 1,200,000 votes behind. The NBC
radio announcer still claimed Truman was “undoubt-
edly beaten.” By morning, however, Truman had won
over 24 million votes compared to Dewey’s nearly 22
million votes. Truman had 303 electoral votes, and
Dewey had only 189. Thurmond won 39 electoral
votes, and Wallace won none.

Moreover, Truman’s relentless campaign-trail crit-
icism of the Republicans helped the Democrats regain
control of both houses of Congress. Because of the
media’s widespread expectations that Truman would
lose, Truman’s landslide victory and the congressional
“flip” were a tremendous upset for the Republicans.

Truman used his revitalized political support to his
advantage. In his State of the Union speech to Con-
gress on January 5, 1949, he called for the federal 

government “to help raise the standard of living of our
citizens . . . in the fields of social security, health, ed-
ucation, housing, and civil rights.”

“Every segment of our population and every indi-
vidual has a right to expect from our government a
fair deal,” he told Congress. His reform program then
became known as the Fair Deal, a way to extend the
success of FDR’s New Deal, and one of the major lega-
cies of the election of 1948.

DISCUSSION & WRITING
1. Use evidence from the article to compare the cam-

paigns of Dewey and Truman.
2. What do you think Truman meant when he told

supporters, “Vote for yourselves”? Use evidence
from the article to explain your answer.

3. Why do you think Henry Wallace won no electoral
votes? Use evidence from the article to explain
your answer.

4. Domestic policy refers to the policies of the gov-
ernment on issues within the nation, such as
labor, education, and agriculture. In what ways
did the Cold War influence Truman’s domestic
policy decisions?

President Truman feared the strike wave of 1946
would severely disrupt the economy. In fact, when
railroad workers struck in May, Truman was so
angry he planned to draft the striking workers into
the armed forces. He wrote a speech to be deliv-
ered over the radio, but he never delivered it. Here
is an excerpt:

Let us give the country back to the people. Let’s
put transportation and production back to work,
hang a few traitors, make our country safe for
democracy, tell the Russians where to get off and
make the United Nations work. Come on boys,
let’s do the job.

In small groups, discuss your answers to the fol-
lowing questions:

1. How would you describe Harry Truman’s per-
sonality and use of language in the article?

2. How does the language of the excerpt above
compare with your description of him?

3. Why do you think he never delivered the speech?
Report to the class your group’s answers to the
above questions.

ACTIVITY:  Tough Talk

www.crf-usa.orgwww.crf-usa.org
Download Free LessonsDownload Free Lessons



Political campaigns have be-
come increasingly expensive.
Barack Obama and Mitt Romney
together spent more than $2 bil-
lion during the 2012 presidential
election campaign. It was the
most expensive election in world
history. Also, today it costs an
average of $10.5 million to run
for a U.S. Senate seat and $1.7
million for a seat in the House of
Representatives. Though there is
disagreement, many voters
charge that money corrupts our
democracy today and call for
new campaign finance reforms.

Money and Free Speech
Since the late 19th century

when populist William Jennings Bryan and, a few
years later, President Theodore Roosevelt first spoke
out against the power of Wall Street banks and big cor-
porations influencing elections, Congress has passed
several reforms to campaign finance. Following the
Watergate Scandal of 1972, Congress created the Fed-
eral Election Commission (FEC) to enforce limits on
contributions and disclosure (public reporting) laws.

In its 1976 Buckley v. Valeo decision, the Supreme
Court ruled that an individual’s direct contributions to
candidates could be limited without violating his or her
free speech rights under the First Amendment. The Court
said limiting the amount of money an individual could
directly contribute to a candidate’s campaign reduced the
likelihood of corruption or even “the appearance of cor-
ruption.” The maximum amount someone can give to a
candidate in an election today is $2,700.

The court struck down as unconstitutional any lim-
its on the amount of money individuals and fundraising
committees could independently spend. Unlike direct
contributions to a campaign, independent spending in-
directly benefits a campaign through the funding of ad-
vertising and other political communications.

The court ruled that any such limit restricted the
donors’ freedom of speech and was a violation of the
First Amendment. The court reasoned that this money
did not go directly to the candidate and so it was less
likely to cause corruption.

Traditional PACs
Political action committees (PACs) illustrate how di-

rect contributions and independent spending may work
in elections. In 1943, Congress passed a law that pro-
hibited unions from contributing directly to federal can-
didates. In 1944, the Congress of Industrial Organizations
(CIO), a national labor-union group, formed the first PAC
to raise money for Franklin D. Roosevelt’s re-election.
The money for the PAC came from union members’ vol-
untary contributions and not from the treasury of the
CIO itself, and so the PAC did not violate the 1943 law.

Since that time, PACs have collected limited politi-
cal contributions in virtually every federal election
from corporate executives, company shareholders,
union members, and other individuals, all of whom
donate voluntarily. But PACs are independent and may
not accept contributions from corporate, union, or
other organizational treasuries. 

PACs may contribute limited money directly to a
candidate’s campaign in each election and may also
independently spend unlimited money to support or
oppose candidates (e.g., funding political ads). PACs
may not, however, coordinate activities with candi-
date campaigns.

Citizens United
The1976 Buckley case did not decide whether the

First Amendment also protected independent spending
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ELECTIONS, MONEY, AND THEFIRST AMENDMENT
For more than a century, Americans
have debated the role money plays in
elections. A controversial Supreme
Court First Amendment ruling in 2010
has allowed more money into flood po-
litical campaigns today than ever be-
fore. What, if anything, should we do
about this?

2012 Presidential Election - Candidates Spending

Barack Obama 
Democratic Party, Priorities USA Action Super PAC

Mitt Romney
Republican Party /  Restore Our Future Super PAC
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by corporations and unions. Supreme Court decisions
following Buckley said corporations and unions were
legally “persons” with the same free speech rights as
natural persons.

Other Supreme Court decisions said that big
spending by corporations and unions to support can-
didates would likely have a corrupting “undue influ-
ence” on them. Therefore, limiting the free speech of
corporation and union “persons” was justified.

In 2002, Congress passed the Bipartisan Campaign
Reform Act (BCRA) that prohibited nonprofit organi-
zations from using money from their general treasur-
ies to spend for “electioneering communications”
close to an election. Citizens United is a conservative
nonprofit that, in 2008, filed a complaint in federal
court challenging the BCRA’s constitutionality.

In 2010, the Supreme Court decided Citizens United
v. FEC. In this landmark 5-4 decision, the Court ruled
that the sections of the BCRA prohibiting nonprofits
from making “electioneering communications” is a form
of banning speech and therefore violated the First
Amendment’s free speech protection. The court also
held that the government may not limit any independ-
ent political spending by nonprofit organizations or cor-
porations and unions. Any of these organizations may
also spend money directly from their treasuries.

Writing for the majority, Justice Anthony Kennedy
went on to state that corporations, unions, and non-
profits are legally “persons” entitled to the same po-
litical speech rights as natural persons, like you or me.
While the majority did not exactly say money equals
speech, the justices indicated that money was neces-
sary to make political speech effective in an election.

Kennedy further stated that independent expendi-
tures, including those made by corporations, “do not give
rise to corruption or the appearance of corruption.” He
limited the meaning of corruption only to acts of bribery,
when a public officeholder accepts money, gifts, or some-
thing else of value in exchange for some specific official
act. Laws already exist that make bribery a crime.

Nevertheless, the court agreed that the BCRA’s cam-
paign disclosure requirements were constitutional since
they helped voters make informed choices. The Court
did not rule on the constitutionality of barring corpora-
tions and unions from using their treasuries to finance
direct contributions to candidates. This remains illegal. 

Justice John Paul Stevens concurred (agreed) that
the disclosure requirements are constitutional. He dis-
sented (disagreed), however, from the Court’s main
decision, arguing that the BCRA did not ban political
speech at all. Instead, the law only regulated the
spending of money in an election. 

He argued that only “human speakers” and not cor-
porations are in danger of having their political speech
banned. “Although they make enormous contributions
to our society,” he wrote, “corporations are not actu-
ally members of it.” He noted how corporations can-
not vote or run for office, and they can even be
foreign-owned corporations affecting U.S. elections. 

Stevens argued that the majority decision would
undermine American democracy. “Our lawmakers
have a compelling constitutional basis, if not also a
democratic duty,” he wrote, “to take measures de-
signed to guard against the potentially deleterious
[damaging] effects of corporate spending in local and
national races.”

“Citizens United Carpet
Bombing Democracy,” a po-
litical cartoon from January
2012. In the 1870s, cartoon-
ist Thomas Nast began the
tradition of using the ele-
phant and the donkey as
symbols of the Republican
and Democratic parties, re-
spectively. What do you think
this cartoon is saying about
the Supreme Court’s Citizens
United decision?
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Justice Clarence Thomas concurred with the ma-
jority decision, but unlike Stevens he dissented from
the part about disclosure requirements. He believed
that the requirements should be struck down as un-
constitutional.  He cited previous Supreme Court de-
cisions that upheld the “right to anonymous speech”
to provide voters with relevant information.

Moreover, Thomas warned that forced disclosure of
donors’ names could lead to retaliation and threats by their
opponents. He cited examples of opponents of a state bal-
lot proposition publishing the names and addresses of the
proposition’s supporters. Threats and intimidation against
the supporters followed. This, he argued, fundamentally
restricts speech through fear of retaliation.

Super-PACs and ‘Dark Money‘
Soon after the Citizens United decision, candidates

quickly began to form new fundraising committees
called “super-PACs.” Under FEC regulations, super-PACs
may receive unlimited contributions from individuals
and the treasuries of corporations, unions, and non-
profits. They may then spend unlimited amounts of
money for TV ads and other independent spending to
support or oppose candidates in federal elections. But
they still may not give money directly to candidates or
parties, as traditional PACs do, and are also prohibited
from cooperating with candidate campaigns.

Super-PACs are required to publicly disclose their
donor contributions and independent expenditures.
But donors soon discovered that they could make un-
limited contributions to tax-exempt nonprofit groups
classified as “social welfare organizations” and avoid
the disclosure laws. These contributions have been
called “dark money.”

Super-PACs and dark money accounted for the ma-
jority of the $2 billion spent in the 2012 presidential
campaigns. Much of the money was used for “attack
ads” against candidates the donors opposed.

The Debate over Money in Elections
The Citizens United decision sparked a national

debate. Many today argue that big money is corrupt-
ing America’s elections. They claim that:    
• Wealthy donors are more likely to gain greater access

to influence elected officials than ordinary voters.
• Elected officials are more likely to act in favor of

the special interests of wealthy donors than the in-
terests of the general public.  

• Elected officials are more likely to fear that if they
oppose the special interests of major donors, those
donors will withdraw their support in the next
election, or worse, back an opponent.

• Multimillion-dollar spending by super-PACs and
dark money is likely to weaken political party con-
trol of their platforms, nomination of candidates,
and campaign advertising.

However, based on its Citizen United decision, the
Supreme Court would not consider any of these activ-
ities corrupting unless bribery is involved. The Citi-
zen’s United decision flatly stated that greater access
to candidates enjoyed by wealthy donors or organiza-
tions is not election corruption.

Supporters of the Citizens United decision warn
that to broaden election corruption beyond bribery to
include activities such as those listed above would
threaten freedom of speech. The American Civil Lib-
erties Union (ACLU) issued a statement in support of
Citizens United, warning against “campaign finance
regulation premised on the notion that the answer to
money in politics is to ban political speech.” 

“Our system of free expression,” the ACLU’s state-
ment continues, “is built on the premise that the people
get to decide what speech they want to hear; it is not the
role of the government to make that decision for them.”

Supporters also point out that big-money donors
are not guaranteed victory for their candidates. More
speech can hurt as much as it can help candidates.
“Simply put,” says Citizens United President David N.
Bossie, “since the Citizens United decision there is
more free speech in America . . .  In fact, the candi-
dates with the biggest super-PAC war chests have
often lost.” In the 2016 presidential race, for example,
the largest super-PAC supported Jeb Bush with $100
million, but Bush still had to drop out of the race.

Why Do Corporations Have Rights?

The 14th Amendment, ratified in 1868, prohibited states
from “. . . depriving any person of life, liberty, or property,
without due process of law. . . .”  Twenty years later, the
Supreme Court in Pembina v. Pennsylvania ruled there was
no doubt that private corporations are legally persons.
“Such corporations,” the court reasoned, “are merely asso-
ciations of individuals united for a special purpose. . . .”  The
United States Code, the collection of laws enacted by Con-
gress, has since stated that “. . . the words ‘person’ and
‘whoever’ include corporations, companies, associations,
firms, partnerships, societies, and joint stock companies, as
well as individuals. . . .”

The Supreme Court applied some First Amendment rights to
corporations in the 1936 case of Grosjean v. American Press
Co. This decision involved a newspaper that a state govern-
ment taxed in order to retaliate against its criticism.

In 1976, the court’s Buckley v. Valeo decision held that spending
money to influence elections is protected as freedom of speech
under the First Amendment.  Citizens United in 2010 applied this
right to corporations for “independent expenditures.”

Therefore, corporations legally possess the right of “politi-
cal speech” the same as natural persons do under the First
Amendment.  However, corporations do not enjoy all con-
stitutional rights such as the right to vote.

Corporations are legally persons with certain rights, in-
cluding freedom of speech.  Do you agree or disagree with
this concept in American law?  Why or why not?



Opponents of the Citizens United decision say that
big money by itself in today’s elections has a corrupting
“undue influence” on candidates and elected officials.
They argue that Theodore Roosevelt was concerned
about large corporation donations, not bribery. A “unity
statement” signed by numerous campaign-reform or-
ganizations states, “When elected representatives only
hear the policy preferences of the very rich it distorts gov-
ernment’s responsiveness to the people.”

Other opponents argue that big money in elec-
tions has caused “political inequality.” According to
this argument, wealthy donors with their super-PACs,
dark money, and negative ads drown out the voices of
most citizens. Liz Kennedy of Demos, a campaign-re-
form nonprofit, cites the 2012 election to show that
Citizens United has “allowed concentrated big money
in politics to increase, further marginalizing those
without vast wealth in our political system.”

Some reformers say the best solution is to adopt
public financing of elections, while others say that it
is enough to just strengthen disclosure laws that the

Supreme Court has already ruled to be constitutional.
Almost all critics argue that the Citizens United deci-
sion should be overturned.

But as the ACLU statement notes, the “mixture of
money and politics” would not end even if Citizens
United was overturned. That mixture has a long his-
tory, and the best course of action forward remains a
central debate of our national politics.

DISCUSSION & WRITING
1. Do you think money has corrupted American elec-

tions? Why or why not?
2. Compare traditional PACs with super-PACs. What

are the main differences?
2. Do you agree or disagree that the First Amend-

ment’s free speech clause should ban any limits
on super-PAC contributions and independent
spending? Why?

3. Do you think the laws that bar corporations and
unions from making any direct contributions to
candidates should be repealed? Why or why not?
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Both supporters and opponents of the Supreme Court’s Citizen’s United decision agree that campaign financing
should be fair. They might disagree, however, on the best way to achieve fairness. Below are four descriptions of vary-
ing options on campaign finance reform, including no reform at all. Which option do you think is the best?
1. Each student will choose one of the options on campaign finance reform and write a brief essay, defend-

ing it by using information provided in the article.
2. Students will then meet in small groups to argue for their choices.
3. The groups will report the results of their discussions to the class.
4. Finally, the class will vote on which campaign-finance option is the best.

Campaign Finance Reforms

ACTIVITY: To Reform or Not to Reform

Overturn Citizens United
Add an amendment to the Constitution that overturns
Citizens United in one or both of the following ways:
• Congress and the states may set reasonable limits

on contributions and spending in elections.
• Only human beings are persons who are entitled

to freedom of speech under the First Amendment.
Note that an amendment requires two-thirds vote of
both houses of Congress plus ratification by three-
fourths of the states, or, a constitutional convention
that has never been tried.

Establish Public Financing for Elections 
Public financing plans may be voluntary or required
by law. One plan calls for matching government
money with contributions to a candidate up to a cer-
tain amount, like $200 per donor. Another plan pro-
vides a set government grant to each candidate and
prohibits any other contributions. 

Other reformers propose that the government gives
every registered voter a voucher worth a specific
amount, like $200. Every voter may use the voucher to
contribute to one or more candidates, who then cash
the vouchers to use in their campaigns.

Enact Stronger Disclosure Laws 
First, repeal the tax-code provisions that allow dark
money donors to be hidden from public view. Stronger
contribution and spending disclosure laws would also
have to require frequent reporting of who gave how
much and for what purpose. Such information would
have to be easily available to the public.

Oppose Reforms
Reforms that limit money in elections have suppressed
free speech, led to PACs that have weakened political
parties, and made it more difficult for newcomer can-
didates to raise money. Reforms for disclosure of donor
information have led to retaliation. The government
should instead use its resources to investigate and
prosecute cases of bribery.
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Standards Addressed
Putin’s Illiberal Democracy
National World History Standard 44: Understands the search for community,
stability, and peace in an interdependent world. Middle School: (3) Under-
stands events that led to an easing of Cold War tensions from the 1970s to
the early 1990s (e.g., . . . the collapse of the government of the Soviet Union
and other communist governments around the world in the late 1980s and
1990s . . . .). High School: (13) Understands how global political change has
altered the world economy (e.g., what participation in the world economy
can mean for different countries; the relationship between demands for
democratic reform and the trend toward privatization and economic liber-
alization in developing economies and former communist states, and how
multilateral aid organizations and multinational corporations have sup-
ported or challenged these trends).
California H-SS Standard 10.9: Students analyze the international develop-
ments in the post–World War II world. (7) Analyze the reasons for the col-
lapse of the Soviet Union . . . and growing resistance to
Soviet rule by dissidents in satellite states and the non-Russian Soviet re-
publics.
California H-SS Standard 12.3: Students evaluate and take and defend posi-
tions on what the fundamental  values and principles of civil society are
(i.e., the autonomous sphere of volun tary personal, social, and economic
relations that are not part of government), their interdependence, and the
meaning and importance of those values and principles for a free society.
(4) Compare the relationship of government and civil society in constitu-
tional democra cies to the relationship of government and civil society in
authoritarian and totalitar ian regimes.

Harry Truman and the Election of 1948
National High School U.S. History Standard 26: Understands the economic boom
and social transformation of post-World War II United States. (2) Under-
stands influences on the American economy after World War II (e.g., the im-
pact of the Cold War, increased defense spending, the U.S. economy in
relation to Europe and Asian economies).
National U.S. History Standard 27: Understands how the Cold War . . . influ-
enced domestic and international politics. Middle School: (4) Understands the
Truman . . . doctrines of foreign policy in terms of the international tensions
that prompted [it]. High School: (1) Understands U.S. foreign policy from the
Truman administration . . . .
National U.S. History Standard 28: Understands domestic policies in the post-
World War II period. Elementary School: (1) Understands the civil rights move-
ment during President Truman’s presidency (e.g., his support of civil rights,
the effect on the Democratic party). Middle School: (1) Understands the do-
mestic policies of Presidents Truman and Eisenhower (e.g., . . . Truman’s
Fair Deal program for securing fair employment practices, desegregation,
civil rights, and race relations). High School: (1) Understands different social
and economic elements of the Truman and Eisenhower administrations (e.g.,
Truman’s policies in labor relations, housing, education and health; postwar
reaction to the labor movement . . . .).
California H-SS Standard 11.8: Students analyze the economic boom and social
transformation of post–World War II America. (3) Examine Truman’s labor
policy and congressional reaction to it. (5) Describe the increased powers of
the presidency in response to the Great Depression, World War II, and the
Cold War.
California H-SS Standard 11.9: Students analyze U.S. foreign policy since World
War II. (3) Trace the origins and geopolitical consequences (foreign and do-
mestic) of the Cold War and containment policy, including . . . the Truman
Doctrine, the Berlin Blockade . . . .
California H-SS Standard 11.10: Students analyze the development of federal
civil rights and voting rights. (1) Explain how . . . African Americans’ serv-
ice in World War II produced a stimu lus for President Truman’s decision to
end segregation in the armed forces in 1948.
California H-SS Standard 11.11: Students analyze the major social problems
and domestic policy issues in contemporary American society. (2) Discuss
the significant domestic policy speeches of Truman . . . .

Elections, Money, and the First Amendment
National Civics Standard 1: Understands ideas about civic life, politics, and gov-
ernment. Middle School: (3) Knows institutions that have the authority to di-
rect or control the behavior of members of a society (e.g., a school board,
state legislature, courts, Congress). High School: (2) Knows formal institu-
tions that have the authority to make and implement binding decisions . . .
. (3) Understands the nature of political authority (e.g., characteristics such
as legitimacy, stability, limitations).
National Civics Standard 4: Understands the concept of a constitution, the var-
ious purposes that constitutions serve, and the conditions that contribute to
the establishment and maintenance of constitutional government. High

School: (3) Understands how constitutions may limit government’s power in
order to protect individual rights and promote the common good. (7) Knows
the social, economic, and political conditions that foster constitutional gov-
ernment.
National Civics Standard 20: Understands the roles of political parties, cam-
paigns, elections, and associations and groups in American politics. Middle
School: (5) Knows how and why Americans become members of associations
and groups, and understands how membership in these associations pro-
vides individuals with opportunities to participate in the political process.
High School: (6) Understands the significance of campaigns and elections in
the American political system, and knows current criticisms of campaigns
and proposals for their reform. (8) Understands the extent to which associ-
ations and groups enhance citizen participation in American political life.
National Civics Standard 25: Understands issues regarding personal, political,
and economic rights. Middle School: (4) Understands the importance to indi-
viduals and society of such political rights as the right to vote and run for
public office and the freedom of speech, press, assembly, and petition. High
School: (6) Understands how personal, political, and economic rights are se-
cured by constitutional government and by such means as the rule of law,
checks and balances, an independent judiciary, and a vigilant citizenry.
California H-SS Standard 8.3: Students understand the foundation of the Amer-
ican political system and the ways in which citizens participate in it. (6) De-
scribe the basic law-making process and how the Constitution provides
numerous opportunities for citizens to participate in the political process and
to monitor and influence government (e.g., function of elections, political
parties, interest groups).
California H-SS Standard 12.3: Students evaluate and take and defend positions
on what the fundamental values and principles of civil society are (i.e., the
autonomous sphere of volun tary personal, social, and economic relations
that are not part of government), their interdependence, and the meaning
and importance of those values and principles for a free society. (1) Explain
how civil society provides opportunities for individuals to associate for so-
cial, cultural, religious, economic, and political purposes. (2) Explain how
civil society makes it possible for people, individually or in association with
others, to bring their influence to bear on government in ways other than vot-
ing and elections.

Common Core State Standards
ELA-Literacy.SL.11-12/9-10.1: Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and teacher-led) with di-
verse partners on grades 11-12/9-10 topics, texts, and issues, building on
others’ ideas and expressing their own clearly and persuasively.
ELA-Literacy.SL.9-10.1.d: Respond thoughtfully to diverse perspectives, sum-
marize points of agreement and disagreement, and, when warranted,
qualify or justify their own views and understanding and make new con-
nections in light of the evidence and reasoning presented.
ELA-Literacy.SL.11-12.1.d: Respond thoughtfully to diverse perspectives; syn-
thesize comments, claims, and evidence made on all sides of an issue;
resolve contradictions when possible; and determine what additional in-
formation or research is required to deepen the investigation or com-
plete the task.
ELA-Literacy.SL.11-12.3: Evaluate a speaker’s point of view, reasoning, and
use of evidence and rhetoric, assessing the stance, premises, links among
ideas, word choice, points of emphasis, and tone used.
ELA-Literacy.SL.9-10.6: Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when indicated or appropri-
ate. (See grades 9-10 Language standards 1 and 3 . . . for specific ex-
pectations.)
ELA-Literacy.SL.11-12.6: Adapt speech to a variety of contexts and tasks,
demonstrating a command of formal English when indicated or appro-
priate. (See grades 11-12 Language standards 1 and 3 . . . for specific ex-
pectations.)
ELA-Literacy.RH.9-10.1: Cite specific textual evidence to support analysis of
. . . secondary sources, attending to such features as the date and origin
of the information.
ELA-Literacy.RH.9-10.2: Determine the central ideas or information of a . .
. secondary source; provide an accurate summary of how key events or
ideas develop over the course of the text.
ELA-Literacy.RH.9-10.4: Determine the meaning of words and phrases as
they are used in a text, including vocabulary describing political, social,
or economic aspects of history/social science.
ELA-Literacy.RH.9-10.10: By the end of grade 10, read and comprehend his-
tory/social studies texts in the grades 9-10 text complexity band inde-
pendently and proficiently.
ELA-Literacy.RH.11-12.1: Cite specific textual evidence to support analysis of
. . . secondary sources, connecting insights gained from specific details
to an understanding of the text as a whole.

Continued on page 14.
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domhouse.org. • “Russia country profile.” BBC News, 2016. URL:
bbc.com/news. • “Russia opposition politician Boris Nemtsov shot dead.”
BBC News. 2/28/15. URL: bbc.com/news. • “Russian atheist faces year in jail
for denying existence of God during webchat.” The Guardian. 3/2/16. URL:
theguardian.com/world/2016. • Swett, Katrina, and Robert George. “Russia’s
Failure to Protect Freedom of Religion.” The Moscow Times. 8/1/12. •
Vladimir Putin, N. G. First Person: An Astonishingly Frank Self-Portrait by
Russia’s President. Perseus Book Group, 2000. • Weir, F. “Russia’s
‘majoritarian’ crackdown on minorities rolls on with new anti-gay law.”
Christian Science Monitor. 7/1/13.

Harry Truman and the Election of 1948
Blakemore, Erin. “Lynchings Were Even More Common in the South Than
Previously Thought.” Smithsonian.com. 2/10/15. URL:
smithsonianmag.com/smart-news. • Crabtree, Steve. “Gallup Brain: Strom
Thurmond and the 1948 Election.” Gallup. Gallup, Inc. 12/17/02. URL:
gallup.com. • Deer, Gery L. “Harry S. Truman, the Accidental President.”
The Jamestown Comet. 1/29/13. URL: jamestowncomet.wordpress.com.
• Gardner, Michael R. Harry Truman and Civil Rights: Moral Courage and
Political Risks. Carbondale: Southern Illinois University Press, 2002. •
Hamby, Alonzo L. “1948 Democratic Convention.” Smithsonian August
2008. URL: smithsonianmag.com. • “Harry S. Truman: Campaigns and
Elections.” American President. Miller Center of Public Affairs, University
of Virginia. URL: millercenter.org. • “Henry Wallace (1888-1965).” The
Eleanor Roosevelt Papers Project. The George Washington University, n.d.
URL: gwu.edu. • “Henry Wallace criticizes Truman’s Cold War policies.”
History.com, n.d. URL: history.com/this-day-in-history. • Lester, Will. “
‘Dewey Defeats Truman’ Disaster Haunts Pollsters.” Los Angeles Times.
11/1/98. URL: articles.latimes.com. • McCullough, David. Truman. New
York: Simon & Schuster, 1992. • Offner, Arnold. “President Truman and the
Origins of the Cold War.” BBC History. 2/17/11. URL: bbc.co.uk/history. •
Ross, Alex. “Uncommon Man.” The New Yorker. 10/14/13. • Schlesinger,
Robert. “Past & Present: Harry Truman’s 1948 Comeback Campaign.” U.S.
News & World Report. 10/30/08. URL: usnews.com/opinion/articles/2008.
• “Thomas Edmund Dewey Bio.” Biography for Thomas Edmund Dewey.
Lori Ferber Collectibles, n.d. URL: deweydefeatstruman.com. • Tine,
Gregory C., MDARNG. “Berlin Airlift: Logistics, Humanitarian Aid, and
Strategic Success.” Army Logistician. Army Combined Arms Support Com-

mand, Fort Lee, Virginia, for the Department of the Army, n.d. URL:
almc.army.mil. • Truman, Harry S. “Annual Message to the Congress on
the State of the Union (January 5, 1949).” The American Presidency Project.
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man, Harry S. Miracle of ‘48: Harry Truman’s Major Campaign Speeches &
Selected Whistle-Stops. Ed. Steve Neal. Carbondale: Southern Illinois Uni-
versity Press, 2003. • White, Philip. Whistle Stop: How 31,000 Miles of Train
Travel, 352 speeches, and a Little Midwest Gumption Saved the Presidency
of Harry Truman. Lebanon: ForeEdge (University Press of New England),
2014.

Elections, Money, and the First Amendment
Bierman, Noah. “Iowa Caucuses Make Some Things Clear.” Los Angeles
Times. 2/2/16. • __________. “What Money Isn’t Buying.” Los Angeles
Times. 2/8/16. • Citizens United v. Federal Election Commission. 558 U. S.
310 (2010). • Federal Elections Commission. Contributions Brochure. Febru-
ary 2015. URL: fec.gov. • Dick, Anthony. “Defending Citizens United.” Op-
posing Viewpoints in Context—Super PACs, 2014. 12/16/15 URL:
galegroup.com. • Hasen, Richard L. Plutocrats United, Campaign Money, the
Supreme Court, and the Distortion of American Elections. New Haven: Yale
University Press, 2016. • Knowles, David. “U. S. Senate Seat Now Costs $10.5
Million to Win, on Average, While U. S. House Seat Costs $1.7 million, New
Analysis of FEC Data Shows.” New York Daily News. 3/11/13. • Kuhner,
Timothy K. Capitalism v. Democracy, Money in Politics and the Free Market
Constitution. Stanford: Stanford University Press, 2014. • Lauter, David.
“What People Think about Government.” Los Angeles Times. 11/24/15. •
Lee, Chris. “HBO’s John Oliver Exposes the Absurd and Awful Ways
Congress Members Raise Money.” Fortune. 4/4/16. URL: fortune.com. •
Mears, Bill. “Where the Money Is: A Campaign Spending Primer.” CNN Pol-
itics. 1/23/12. URL: cnn.com. • Mutch, Robert E. Buying the Vote: A History
of Campaign Finance Reform. Oxford: Oxford University Press, 2014. •
Nichols, John, and Robert McChesney. Dollarocracy: How the Money-and-the-
Media Election Complex is Destroying America. New York: Nation Books,
2013. • O’Donnell, Norah. “Are Members of Congress Becoming
Telemarketers?” CBS News. 4/24/16. URL: cbsnews.com. • “Political Dark
Money Just Got Darker.” New York Times. 12/25/15. • “Political Non-Prof-
its (Dark Money).” Open Secrets. 12/26/15. URL: opensecrets.org. • Post,
Robert C. Citizens Divided, Campaign Finance Reform and the Constitution.
Cambridge: Harvard University Press, 2014. • “Remarks of President
Obama—State of the Union Address As Delivered.” The White House Office
of the Press Secretary. 1/13/16. URL: whitehouse.gov. • Rothschild,
Matthew. “Corporations Aren’t Persons: Amend the Constitution.” The Pro-
gressive April 2010. General Reference Center Gold. URL: galegroup.com. •
Smith, Melissa M., and Larry Powell. Dark Money, Super PACs, and the 2012
Election. Lanham: Lexington Books, 2013. • Smith, Rodney A. Money, Power,
and Elections, How Campaign Finance Reform Subverts American Democ-
racy. Baton Rouge: Louisiana State University Press, 2006. • “SSFs and Non-
connected PACs.” Federal Election Commission. May 2008. URL: fec.gov. •
“Super PACs.” Open Secrets. 1/9/16. URL: opensecrets.org. • Tanfani, Joseph.
“Flood of GOP Money Wasted on Ads.” Los Angeles Times. 1/25/16. • Tea-
chout, Zephyr. Corruption in America, from Benjamin Franklin’s Snuff Box
to Citizens United. Cambridge: Harvard University Press, 2014. • “What Is a
PAC?” Open Secrets, n.d. URL: opensecrets.org. • Wikipedia articles: “Buck-
ley v. Valeo,” “Campaign Finance in the United States,” “Citizens United v.
FEC,” “Corporate Personhood,” “Disclose Act,” “Political Action Commit-
tee,” and “Publicly Funded Elections.” • Wolverton, Joe. “Citizens United for
Free Speech.” The New American. 8/3/15. General Reference Center Gold.
URL: galegroup.com.

ELA-Literacy.RH.11-12.2: Determine the central ideas or information of a pri-
mary or secondary source; provide an accurate summary that makes
clear the relationships among the key details and ideas.
ELA-Literacy.RH.11-12.4: Determine the meaning of words and phrases as
they are used in a text, including analyzing how an author uses and re-
fines the meaning of a key term over the course of a text (e.g., how
Madison defines faction in Federalist No. 10).
ELA-Literacy.RH.11-12.10: By the end of grade 12, read and comprehend his-
tory/social studies texts in the grades 11-CCR text complexity band in-
dependently and proficiently.
ELA-Literacy.WHST.11-12/9-10.1: Write arguments focused on discipline-spe-
cific content.
ELA-Literacy.WHST.11-12/9-10.2: Write informative/explanatory texts, in-
cluding the narration of historical events . . . .

ELA-Literacy.WHST.11-12/9-10.4: Produce clear and coherent writing in which
the development, organization, and style are appropriate to task, pur-
pose, and audience.

ELA-Literacy.WHST.11-12/9-10.7: Conduct short as well as more sustained re-
search projects to answer a question (including a self-generated ques-
tion) or solve a problem . . . .
ELA-Literacy.WHST.11-12/9-10.10: Write routinely over extended time frames
(time for reflection and revision) and shorter time frames (a single sit-
ting or a day or two) for a range of discipline-specific tasks, purposes,
and audiences.

Standards reprinted with permission:
National Standards © 2000 McREL, Mid-continent Research for Education
and Learning, 2550 S. Parker Road, Ste. 500, Aurora, CO 80014,
(303)337.0990.
California Standards copyrighted by the California Dept. of Education,
P.O. Box 271, Sacramento, CA 95812.
Common Core State Standards used under public license. © Copyright
2010. National Governors Association Center for Best Practices and
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Civic Action Project Launches
#AsktheNextPrez!

What do students think are the most important issues
for the next president of the United States to take on?

Immigration? Gun laws? Climate change? National security? 

CRF's Civic Action Project (CAP) is launching the Ask the Next Prez
campaign! Students record 30-second videos about issues they care
about, and ask the next president what he or she will do about those
issues. They post these questions on social media, and who knows?
They may get the attention of the next president of the USA.

To find out more, go here: www.crfcap.org/askthenextprez

About Constitutional Rights Foundation
Constitutional Rights Foundation is a non-profit, non-partisan educational organization committed to helping our nation’s young peo-
ple to become active citizens and to understand the rule of law, the legal process, and their constitutional heritage. Established in
1962, CRF is guided by a dedicated board of directors drawn from the worlds of law, business, government, education, and the media.
CRF’s program areas include the California State Mock Trial, youth internship programs, youth leadership and civic participation
programs, youth conferences, teacher professional development, and publications and curriculum materials.

Board Chair: Christopher H. Paskach 

Publications Committee: K. Eugene Shutler, Chair; Douglas A. Thompson, Vice Chair; Alan N. Braverman; Margaret H. Gillespie;
Christopher Handman; Louis E. Kempinsky; L. Rachel Lerman; Kevin C. Mayer; Patrick G. Rogan; Peggy Saferstein; Hon. Marjorie Stein-
berg; Gail Migdal Title. 

Staff: Marshall Croddy, President; Damon Huss, Patrick Jenning, Carlton Martz,Writers;  Damon Huss, Editor; Andrew Costly, Sr. Pub-
lications Manager; Christopher Handman, L. Rachel Lerman, Peggy Saferstein, Board Reviewers.
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Donate Online: www.crf-usa.org/3bucks

We’ve been publishing Bill of Rights in Action for over four decades,
and we won’t stop now.

Wouldn’t you like to pitch in $3 to help us keep BRIA coming to your mailbox? That’s right, we’re
only asking for a $3 tax-deductible donation, which may seem small. But to us, it’s huge!

So, why not?
•  Give your $3 online with a credit card by scanning the QR code below or visit our website at:

www.crf-usa.org/3bucks

•  Make checks payable to Constitutional Rights Foundation, or we can bill your credit card. 
Complete this form and mail it to our addresss below. 

Gift Amount: $ ___________________   

Gift method: [  ] Check/Money Order   [  ]Visa   [  ]MasterCard     [  ]AMEX  

Card No.__________________________________________________________

Exp. _____/_____/_____   Sec. Code (3 or 4 digits)  :________________

Name:__________________________________________________________________________________

Signature:  _____________________________________________________________________________

Billing Address:_________________________________________________________________________

City: ____________________________________________  State: _________   Zip: _________________

Phone: (______) _____________________    Email:____________________________________________

Mail to:  Bill of Rights in Action,  Constitutional Rights Foundation, 601 South Kingsley Dr.,  Los Angeles, CA 90005
Federal ID# 95-2219680



www.crf-usa.org/common-core

Take your students deeper into
history, geography,  government,
civics, and more.
With a grant from the Bill & Melinda Gates
Foundation, CRF created the web resource,
Unleashing the Power and Potential of Com-
mon Core for History/Social Studies, to sup-
ports the best practices of teaching aligned
with the Common Core State Standards
(That’s right, Common Core is for us, too, and
not just ELA!),  Even if you are not in a state
mandating Common Core, these resources will
still help you jazz up your teaching.).

On our web page, you’ll find:

•  Primary and secondary-source texts for
in-depth discussion and close reading.

•  Elevated writing assignments

•  Primary and secondary sources 

• Ideas for short-term research

and activities projects

•  Additional maps, photos, graphics

• And more exciting features!

What’s more, you can find online professional learning we-
binars to support selected BRIA lessons.

Unleashing the Power and Potential of Common Core for History/Social Studies

Professional Learning Webinares

You CAN Make Teaching From Primary Sources Exciting:
Three Successful Strategies for Middle School and High
School Teachers

If Men Were Angels: Teaching the Constitution with the
Federalist Papers

Civic Engagement + Writing = Uncommonly Good Idea! 

Using Supreme Court Cases to Teach Common Core 

The Common Core Does Not Have to Be a Great Wall: Fun
Ways to Teach About China

The Bill of Rights/Visitor from Outer Space

Project Based Learning Gets Students Ready for their future. 

Enhanced Lessons

A Fire Waiting to Be Lit: The Origins of World War I
In addition to the main article "A Fire Waiting to Be Lit: The
Origins of World War I," this lesson has four Common Core
activities, The Bosnian Crisis of 1908, Did the Serbian Gov-
ernment Meet the Austrian Demands?, Which Country Was
to Blame for World War I?, and enrichment activities: Car-
toons of World War I and Songs of World War I. 

The Free Exercise of Religion in America
This resource includes the main article and it accompanying
activity, What Should the Test Be? A Close-Reading Activity
on the Free Exercise Clause. An additional activity "Who Has
the Stronger Case? Understanding Religious Freedom Laws
in the United States."

Government
Women in the Military
Are Bible Readings Ever Allowed in Public Schools?  
Rachel Carson and the Modern Environmental Movement
Hobbes, Locke, Montesquieu, and Rousseau on Government
The Marshall Plan for Rebuilding Western Europe 

Affirmative Action in American Colleges After Fisher v. Texas  

World History
Tolerance:  Voltaire and the Spirit of the Enlightenment
The Great Qing Code: Law and Order During China's Last Dynasty 
'Go Boldly!’: Joan of Arc and the Hundred Years War
Sudan, Imperialism, and the Mahdi’s Holy War 
Who Was the Real Cleopatra?

U.S. History
The Lincoln-Douglas Debates  
Harriet Tubman and the End of Slavery   
Puritan Massachusetts: Theocracy or Democracy?  
How the First State Constitutions Helped Build the U.S.  
The War of 1812: America's First Declared War  

Additional Lessons include:

Civic Action Project

Another great CRF resource is Civic Action Project (CAP). CAP
provides lessons and resources to engage your students in proj-
ect-based learning aimed at connecting everyday issues and
problems to public policy. Students take informed “civic actions”
to address those issues. CAP is aligned to Common Core stan-
dards and provides a blended-learning platform for students.

To learn more about CAP, check out the website that is shared by
teachers and students: www.crfcap.org.



www.crf-usa.org/publications

Criminal Justice in America (5th Ed.)
The most comprehensive secondary criminal justice text avail-
able.  With Full Color Photographs, Charts, and Graphs
Grades 9–12

Our most popular publication, Criminal Justice in America,
has been completely revised, updated, and formatted in color.
It now has new and revised readings, up-to-date statistics, and
new, expanded case studies. It is the most comprehensive sec-
ondary text available on the subjects of criminal law, criminal
procedure, and criminology. It can serve as a text for an entire
law-related education course, or as a supplement for civics,
government, or contemporary-issues courses.

Its extensive readings are supported by:
• directed discussions 
• role plays
• mock trials
• cooperative and interactive exercises
• activities wth outside resource experts
• research activities for students

The Student Edition is divided into six units:

• Crime includes sections on crime victims, victims’ rights,
history of crime, methods for measuring crime, youth gangs,
white-collar crime, swindlers and con artists, elements
of crimes, murder, theft, inchoate crimes, crimes against
the justice system, hate crimes, cybercrimes, and legal de-
fenses to crime.

• Police includes sections on history of law enforcement,
criminal investigations, community policing, suppressing
gang- and drug-related crime, crime labs, current issues in
forensic science, search and seizure, interrogations and con-
fessions, the exclusionary rule, the use of force, police cor-
ruption, racial profiling, and police-community relations.

•  The Criminal Case explores a hypothetical criminal case
from arrest through trial. It includes all the key steps of
the criminal trial process.

•  Corrections includes sections on theories of punish-
ment, history of corrections, sentencing, alternatives to
incarceration, prison conditions, parole, recidivism, and
capital punishment.

•  Juvenile Justice includes sections on the history of the ju-
venile system, delinquency, status offenses, steps in a ju-
venile case, rights of juveniles, juvenile corrections, transfer
to the adult system, and the death penalty and life impris-
onment for juveniles.

•  Solutions includes sections on the causes of crime,
racism in the justice system, history of vigilantism, pol-
icy options to reduce crime and make the criminal jus-
tice system fairer, and options for individual citizens.

The Teacher’s Guide, a completely reworked comprehen-
sive guide, provides detailed descriptions of teaching strate-
gies, suggested answers to every question in the text,
activity masters, tests (for each chapter and unit and a final
test), background readings, and extra resources to supple-
ment the text.

In addition, our web site offers links to supplementary
readings, the latest statistics, almost every case mentioned
in the text, and much more.
#10120CBR Criminal Justice in America, Student Edition, 408 pp.             $24.95
#10121CBR Criminal Justice in America, Teacher’s Guide, 126 pp.                $12.95 
#10122CBR Criminal Justice in America,  Set of 10 Student Editions          $199.95 

Landmarks: Historic U.S. Supreme
Court Decisions
Grades 9–12

U.S. Supreme Court cases have greatly affected U.S. his-
tory. Let your students discover some of the most important
cases. Each reading in the student text focuses on one case,
giving historical background, exploring the majority and
dissenting opinions, and explaining the case’s significance. 

A separate teacher’s guide contains lesson plans for each
reading. The plans include focus activities, discussion ques-
tions with suggested answers, step-by-step instructions for
interactive activities, and debriefing questions and sugges-
tions.

The student text begins with a reading on how the Supreme
Court works. The book continues with readings on the fol-
lowing important cases:
Marbury v. Madison (1803)
McCulloch v. Maryland (1819)
Gibbons v. Ogden (1824)
Dred Scott v. Sandford (1857)
Plessy v. Ferguson (1896)
Schenck v. U.S. (1919)
Palko v. Connecticut (1937)
Brown v. Board of Education (1954)
Mapp v. Ohio (1961)
Gideon v. Wainwright (1963)
Miranda v. Arizona (1966)
U.S. v. Nixon (1974)
Regents of UC v. Bakke (1978)
Texas v. Johnson (1989)
Bush v. Gore (2000)

Web Links: Landmarks Links offer extensive links to
more information on each case and on how the Supreme
Court works.
#10420CBR Landmarks, Student Edition, 114 pp.           $14.95
#10422CBR Landmarks, Teacher’s Guide, 74 pp.            $21.95
#10421CBR Landmarks, Set of 10 Student Editions       $121.95

FREE Sample Lessons Online
Visit: crf-usa.org/publications



Volume One: Of Codes & Crowns
(3rd Ed.)
From the Ancient World to the Renaissance 

Unit 1: Hammurabi’s Treasure explores one of the first-
known written codes of laws, the Code of Hammurabi,
based on an “eye for an eye.”

Unit 2: Blood Feud highlights one of the major problems
with an “eye for an eye,” the never-ending blood feud. It
tells the story of Orestes, which is the mythological origin
of the Greek tribunal, and examines the tribunal process for
settling blood feuds. 

Unit 3: Jewish Law looks at one of the foundations of the
Western legal tradition, the law of Moses.

Unit 4: Roman Law examines the most influential and so-
phisticated legal system of the ancient world and shows
how it developed.

Unit 5: Islamic Law analyzes the Sharia, the system of law
based on the Koran and the Sunna (the teachings and prac-
tices of the Prophet Muhammad). 

Unit 6: Merry Old England looks at different legal processes
in medieval England — trial by combat and ordeal — and ex-
amines the beginnings of the jury system.

Unit 7: The Magna Carta tells the story of King John’s bat-
tles with the church and his barons and how his battles led
to his signing the Magna Carta, one of the basic guarantees
of English freedom. 

Unit 8: The Trial of Galileo tells the story of Galileo, the
greatest scientist of his time, and his conflict with the
Catholic Church, which resulted in his trial for heresy. 
Volume One: Of Codes & Crowns (Third Edition)
#10315CBR  Student Edition, 104 pp.       $14.95 
#10316CBR  Teacher’s Guide, 136 pp.          $21.95  
#10317CBR  Set of 10 Student Editions   $121.95 

Volume Two: Of Democrats & Dictators
From Elizabethan England to the Modern Age

Unit 1: Sir Edward Coke and the Common Law explores
the development of the common law by focusing on one of
its great proponents, Sir Edward Coke.

Unit 2: The Enlightenment Philosophers looks at four
philosophers’ views on government and natural law —
Hobbes, Locke, Montesquieu, and Rousseau.

Unit 3: The Code Napoleon explores the first modern code
of laws, which became the model for legal systems in most
other nations in the world.  

Unit 4:  The Dreyfus Affair examines the trials of the inno-
cent man Alfred Dreyfus and the role the press played in
his convictions and ultimate vindication.  

Unit 5: The Totalitarians looks at the perversion of law
under Hitler’s Nazi Germany and Stalin’s Soviet Union.

Unit 6: War Crimes focuses on the development of rules of
war, their implementation in the Nuremberg trials following
World War II, and the creation of the International Criminal
Court.

Unit 7: Gandhi and Civil Disobedience looks at Gandhi
and the question of when it is proper to disobey the law.

Unit 8: International Law traces the emergence of interna-
tional law in the modern age and looks at its value and lim-
itations.
Volume Two: Of Democrats & Dictators

#10360CBR  Student Edition, 124 pp.        $14.95 
#10361CBR  Teacher’s Guide, 110 pp.        $21.95  
#10362CBR  Set of 10 Student Editions     $121.95

The Development of Law Series
Linked to world history standards
Grades 9–12

One of our most popular texts returns in a new
edition —  Of Codes & Crowns is fully revised
and updated. And it now has a companion vol-
ume, Of Democrats & Dictators, which begins
where Codes leaves off. The two volumes trace
the development of law from ancient
Mesopotamia to modern times. Each volume fea-
tures lessons with:

• short, high-interest readings

• discussion questions to facilitate under-
standing

• interactive activities to foster critical
thinking for each unit.

FREE Sample Lessons Online
Visit: crf-usa.org/publications

www.crf-usa.org/publications



People v. Hayes
A Murder Trial

Jamie Hayes, a college stu-
dent, is accused of killing a
campus security guard. Hayes is raising
the affirmative defense of defense of an-
other in order to claim the homicide was
justifiable. The prosecution alleges that
Hayes struck the guard in the head with
a baseball bat while the guard was law-
fully restraining a student. The defense
argues that Hayes did strike the guard
but had not formed the intent to commit
a homicide. Pretrial issue: Statements
made by Hayes duringinterrogation and
the Fifth Amendment protection against
self-incrimination.
#70043CBR, 64 pp.                     $3.50      
#70116CBR, (Set of 10)               $29.95
#70225CBR, DVD, Approx. 2:10 (DVD Avail. Aug./2016)  $19.95 

People v. Tanner 
Homicide and memory reliability 

A young adult’s 20-year-old memory of a
sibling’s death sparks a police investiga-
tion leading to a murder charge. Pretrial
issue: Should evidence of other violence
be excluded because it is irrelevant and
highly prejudicial? 
#70028CBR, 84 pp.                          $3.50

#70098CBR, Set of 10                    $29.95
#70228CBR, DVD, Approx. 2:10,          $19.95

People v. Shem
Theft by larceny and consent to search

A graduate student in fine arts, de-
fendant Evan Shem is a talented
artist with a knack for recreating fa-
mous works of art. Shem is accused
of stealing a painting from the art
gallery where he interned and replacing
it with a fake. Pretrial issue: Can Shem's
roommate consent to the search of a
storage cabinet located in an unattached
carport, or did the search violate the
Fourth Amendment protection against
unreasonable searches and seizures?
#70042CBR, 64 pp.     $3.50
#70115CBR Set of 10  $29.95 
#70224CBR, DVD, Approx. 2:10, $19.95

People v. Concha
Murder and search and seizure

Following a high-school student’s death
from an overdose of Adderall, which the
student did not have a prescription to take,
police arrest a student suspected of selling
the drug to the victim. The defendant, Rae
Concha, is charged with second-degree
murder and possession with intent to sell
a controlled substance. Pretrial issue: Did
an undercover officer’s shining of a flash-
light into the defendant’s car at night con-
stitute a search?  
#70041CBR, 64 pp.                              $3.50       
#70114CBR Set of 10                           $29.95 

People v. Vega
Hit and run and custodial interrogation

Adrian Vega, an accomplished student ath-
lete and child of the city’s mayor, is charged
with felony hit and run following an acci-
dent. Police questioned Vega shortly after the
accident without giving Miranda warnings.
Police must issue these warnings to anyone
in custody whom they question. Pretrial
issue: Was the defendant in custody when
questioned by the police?
#70040CBR, 64 pp.                                    $3.50 
#70113CBR Set of 10                                  $29.95 
#70213, DVD, Approx. 2:10, $19.95

Mock Trial Series 
Take students to the heart of the justice system. 
Grades 6–12 

Students acquire critical-thinking skills and an in-depth understanding of our judi-
cial process as they study a hypothetical case, conduct legal research, and role-play
the trial.  Each Mock Trial packet includes a hypothetical case, witness statements,
legal authorities, trial instructions, and procedural guidelines. It also includes a pre-
trial motion designed to deepen student understanding of constitutional issues. 

NEW

These and more than 20
additional cases are available to

download online now:
www.crf-usa.org/publications
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For over three decades, high school students across California have
taken criminal cases to court, in the roles of attorneys, witnesses,
bailiffs, and court clerks through Constitutional Rights Foundation’s
(CRF) California Mock Trial. In Mock Trial, students have tackled is-
sues of murder as well as assault, drag-racing, and domestic terror-
ism, just to name a few. They have also grappled with complex
constitutional issues, such as the right to bear arms, free speech,
and protections against self-incrimination.  

CRF started the state-wide mock trial program in 1971 with only 100
schools. With the help of county coordinators, the program quickly
expanded across the state reaching 34 counties. Now the program
has the privilege of serving 450 schools and impacting 10,000 stu-
dents annually. 

We at CRF are grateful to all the people who have been passionately
involved in California Mock Trial, as participating students, attorney-
volunteers, teacher-coaches, and county coordinators. It is people across the state  who make California Mock
Trial one of the best mock trial programs in the nation. On behalf of CRF, we thank you all for 35 years of par-
ticipation and support and look forward to celebrating many more anniversaries together.

This year’s case, People v. Hayes, was named for the longtime editor of Bill of Rights in Action, Bill Hayes, who
retired from CRF in 2015. Bill also helped develop each year’s Mock Trial case for the last 24 years.

Browse years’ worth of Mock Trial case packets for sale at www.crf-usa.org/publications/.

Each packet regularly priced at $5.95 is now $3.50 in celebration of the 35th anniversary. 

#70043CBR People v. Hayes,  64 pp.     $5.95 $3.50
#70116CBR   Set of 10    $29.95     

ORDER ONLINE: www.crf-usa.org/publications/ or see page 19.

601 South Kingsley Drive, Los Angeles, CA 90005

213.487.5590  • Fax 213.386.0459

crf@crf-usa.org  • www.crf-usa.org
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California Mock Trial Celebrates Its 35-Year Anniversary!

Electronic-only Edition of Bill of Rights in Action 
Sign-up or switch to an electronic-only subscription. Your copy will arrive via email as much
as two to three weeks before the printed issue. Sign up today at: www.crf-usa.org/bria


