
George Washington won the first two U.S. presidential elec-
tions without being challenged. When he decided not to run
for a third term in 1796, intense rivalries, political disputes,
and attempted manipulations of the Electoral College came
into play. These factors would again affect the 1800 election,
essentially a rematch of 1796, pitting a sitting president, John
Adams, against his own vice president, Thomas Jefferson. 

The men who drafted, debated, and approved the
United States Constitution, known as the Framers, had
envisioned the presidency as a position above regional
and political disputes. They understood that disagree-
ments were inevitable in a democracy. But they also saw
the president’s role as a conciliator who tried to bring
people together despite their disagreements.

George Washington exemplified the Framers’ view.
He deplored factions, or competing political groups in
government, which he believed to be selfish special in-
terests that opened “the door to foreign influence and
corruption.” He disapproved of political parties.

Despite Washington’s disapproval, two political par-
ties emerged during his two presidential terms, the Fed-
eralist Party and the Democratic-Republican Party. The
Federalists believed in a strong central government, a
right to vote limited to men with property, and the eco-
nomic policies of the first Secretary of the Treasury,
Alexander Hamilton. Hamilton advocated that the fed-
eral government should assume the states’ Revolutionary
War debts. He also advocated for the establishment of a
national bank and policies that aided manufacturers in
New England and New York City. 

The Democratic-Republicans (aka Republicans) ad-
vocated for a limited central government and strength-
ened rights of states. They envisioned the United States

as a country of small farmers and artisans empowered
with the right to vote. Republicans (not connected to
today’s Republican Party) formed around the leadership
of Secretary of State Thomas Jefferson.

In foreign affairs, the two parties also split. Federal-
ists favored close ties with Great Britain, the North’s
major trading partner. Republicans favored close ties
with France. As ambassador to France, Jefferson had
witnessed and secretly aided the French Revolution, but
left before it resulted in mass executions.

In 1795, the United States and Great Britain signed a
treaty that favored New England but refused to compen-
sate southern states for slaves taken by the British during
the American Revolution. The treaty angered Republicans
and the French, who felt betrayed after having supported
the Americans during the Revolutionary War.

The 1796 Election 
With Washington’s voluntary retirement, the presi-

dency was open to competitors from both parties in the
first contested presidential election. Federalists charged
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John Adams, painted by John Trumbull circa 1792, and Thomas 
Jefferson, painted by Charles Wilson Peale in 1791. 
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that Republicans’ advocacy of democracy would bring
on mob rule, like the French Revolution. Republicans be-
lieved Federalists really wanted to establish a monarchy.

In this tense atmosphere, Article Two of the Consti-
tution defined how the president was to be chosen. It
created the Electoral College, whose members (electors)
would vote for the president. Each state was given a
number of electors equal to the total of its congressmen.  

Article Two also stated:
The Electors shall meet in their respective
States, and vote by Ballot for two Persons, of
whom one at least shall not be an Inhabitant
of the same State with themselves. And they
shall make a List of all the Persons voted for,
and of the Number of Votes for each . . . and
transmit sealed to the Seat of the Government
of the United States, directed to the President
of the Senate . . . .

The states were free to determine how the electors
were chosen. For example, seven states allowed qualified
voters to choose electors, whether in a district-by-district
or state-wide popular vote. In other states, the legislature
chose electors.

Twelve candidates in all from the two parties ran for
president. Unlike today, in 1796 there was no such thing
as a president’s “running mate.” Instead, the candidate
receiving a majority of the votes nationally was elected
president, while the person with the second highest vote
count became vice president.

Each party did have an intended presidential candi-
date, which was Secretary of State Thomas Jefferson for
the Republicans and Vice President John Adams for the
Federalists. All candidates ran for president, but each
party also had an intended vice president, which was
Aaron Burr for the Republicans and Thomas Pinckney
for the Federalists. As stated in Article Two, each elec-
tor had two ballots (votes) to cast and did not have to
indicate which ballot was for president nor which was
for vice president.

Because of this process, the only way either of the par-
ties could ensure that their favored candidate for president
won the election was to have some electors withhold or
not cast their second ballots. They would have all the re-
spective party’s electors use their first ballots for the in-
tended presidential candidate. Most, but not all, electors
would then use their second ballots for the intended vice
presidential candidate. The goal was that just enough elec-
tors would withhold their second ballots from the intended
vice president to ensure second place for that candidate.

The parties’ respective plans failed. Electors all met
in their states on the same day to vote, but each state’s
electors were also separated from all the other states’
electors by hundreds of miles. There were no telephones
or Internet, of course, so immediate communication in
order to coordinate the withholding of second ballots
was impossible. 

Hamilton, too, had his own scheme. He preferred
Pinckney over Adams for president on his own Federalist
Party ticket. Adams, he thought, was too moderate in
his Federalist views. And he thought Pinckney would
be more likely to reward him with political favors.

The problem for Hamilton was the Federalists’ strat-
egy. They decided that if each New England elector used
one vote for Adams, while each southern elector used
one vote for Pinckney, then the final tally would have
Adams as president with Pinckney as vice president.

Hamilton therefore persuaded some Federalist elec-
tors in South Carolina to withhold second ballots from
Adams. Hamilton wanted them to tip the vote tally in
favor of their fellow South Carolinian, Pinckney.

Adams had been informed about Hamilton’s
scheme, however, and was angry. Electors in New Eng-
land who favored Adams countered Hamilton’s plot by
withholding their second ballots for Pinckney. As a re-
sult, Adams won the election with 71 electoral votes to
Jefferson’s 68. Pinckney finished third.

It was clear to many in public life that Article Two’s
procedure was flawed. For the first and only time in U.S.
history, a president and vice president each came from
different political parties. In 1800, the flaws would have
even more serious consequences.
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In this 1800 political cartoon, the eye of God is shown directing the
American eagle to snatch the Constitution from Jefferson's hands.
Jefferson is shown kneeling at an "Altar to Gallic Despotism" ("Gal-
lic" means "French"). The "Mazzei" letter refers to an infamous let-
ter in 1796 in which Jefferson called Washington "monarchical."
Which political party would have issued this cartoon? And why?
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The Adams Presidency
During the four years of the Adams presidency, ten-

sions between the Federalists and the Republicans
mounted, in large part because of their differences over
U.S. relations with two warring foreign powers, France
and Great Britain.

In July 1798, French warships seized U.S. merchant
ships in international waters, and a naval conflict began
between France and the United States. Republicans were
openly critical of the war. Federalists, led by Hamilton, re-
acted to the criticism with a series of laws known as the
Alien and Sedition Acts.

The Sedition Act was used to silence and imprison op-
ponents of the Adams administration. Jefferson and the
Republicans denounced the law as unconstitutional and
the legislatures of Virginia and Kentucky passed resolu-
tions against it. The Kentucky resolution, secretly com-
posed by Jefferson, proclaimed the right of states to nullify,
or reject, acts by the federal government that states con-
sidered to be unconstitutional.

In private letters, Jefferson even suggested secession
from the union as a proper response to the Sedition Act.
Hamilton, who became head of the Army after Wash-
ington’s death in 1799, advocated using the Army to
“put Virginia to the Test of resistance.”

The 1800 Election
Because each state was free to determine the time

and method for choosing its electors to the Electoral Col-
lege, the election of 1800 lasted from April until Decem-
ber. New York was first to vote. There, Aaron Burr
consolidated support for the Republican Party among the
voters of New York City to gain control of the state leg-
islature. The legislature, which in 1796 had favored
Adams, in turn promptly selected 12 electors favorable to
Jefferson and Burr.

Burr’s services were rewarded in June when Re-
publicans selected him to run as Jefferson’s vice presi-
dent. About the same time, Federalists nominated
Adams for re-election as president and
Thomas Pinckney’s brother, Charles
of South Carolina, for vice president.

Both sides viewed the election as
critical to the nation’s future and en-
gaged in vicious personal attacks
against their opponents. Jefferson financed scurrilous at-
tacks on his one-time friend, Adams. One Republican
newspaper in Massachusetts even referred to the presi-
dent as “bald, blind, crippled, toothless Adams.” 

Hamilton, too, tried once again to sabotage his fellow
Federalist Adams’s campaign. First, Hamilton tried to
advance Secretary of State Charles Pickering as the Fed-
eralist presidential nominee. Adams learned of the plot
and dismissed Pickering. Then, Hamilton wrote a
scathing pamphlet attacking Adams’s record and judge-
ment in ways that delighted Adams’s Republican oppo-
nents. While Hamilton’s motives for this attack on his

party’s leader are obscure, some saw it as an attempt to
undercut Adams in favor of Charles Pinckney.

Jefferson also found himself attacked by Federalists
who called him a coward for fleeing the governor’s
mansion during the Revolutionary War. Federalist news-
papers also condemned Jefferson for having once writ-
ten “it does me no injury for my neighbor to say there
are twenty gods or no God. It neither picks my pocket
nor breaks my leg.” The Federalists used this as proof
that he was an atheist. At this point, it seemed that the
only thing the two presidential candidates agreed on
was their hatred of Hamilton.

As the long election year wore on, political maneu-
vering continued with some state legislatures switching
from direct popular voting for electors to legislative se-
lection in order to gain advantage for the candidate the
state legislature supported.

A Surprise Deadlock
In early December, the electors cast their ballots in

their separate states. While the formal counting of bal-
lots would not take place until February in the new cap-
ital of Washington, D.C., it was generally acknowledged
that the Republicans had won the presidency. Unfortu-
nately, none of the Republican electors had withheld a
vote for Burr as expected, so the two Republican candi-
dates, Jefferson and Burr, tied at 73, thus making the
election unresolved. 

On February 11, 1801, Vice President Jefferson offi-
cially tallied the votes. The Constitution stated that
when two candidates tied, the House of Representatives
must choose between them. Each state could cast one
vote, and it was up to the legislators to decide who
would be president and who would be vice president.

While Burr indicated publicly that Jefferson should
become president, he quietly campaigned among Fed-
eralists to win the presidency for himself. Some Feder-
alists even reasoned that Burr, a northerner, might be
induced to betray the Republicans and join the Federal-

ists if he became president.
Hamilton, however, while detest-

ing Jefferson, viewed Burr as a danger-
ous, unprincipled man. “His ambition
aims at nothing short of permanent
power and wealth in his own person,”

he wrote to one Federalist representative. In a letter to an-
other representative, Hamilton wrote that Burr had the
reputation of being “the most unfit man in the U. S. for
the office of President.”

The Constitution required the winning candidate to
obtain a clear majority of state votes in the House. So
the candidates needed nine of the 16 states to win. The
Republicans controlled eight states, and two additional
states were evenly divided between Federalists and Re-
publicans. The Federalists, who had lost the election,
controlled only six states, but this was enough to deny
both Jefferson and Burr the clear majority of nine states.

BRIA 32:1 (Fall 2016) 3U.S.  HISTORY

In 1800, the flaws
would have even more
serious consequences.
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Thus, the Federalists held the key to which Republican
leader, Jefferson or Burr, would become president.

Over a week, the House passed 34 ballots. Each
time, Jefferson received eight votes and Burr six. The
Representatives of Vermont and Maryland divided
evenly and cast a blank ballot each time to maintain the
majority requirement at nine. Fearful that the impasse
might continue past March 4, the date that Adams’s
presidency would end, House members suggested nu-
merous schemes for dealing with the crisis, including
holding new elections or elevating the president pro tem
of the Senate to the presidency. There was even talk of
civil war, and Governor James Monroe of Virginia con-
templated sending the state militia to the capitol if Jef-
ferson was denied the presidency.

Finally, on the 35th ballot, the impasse was broken.
James Bayard, the sole representative from Delaware,
claimed he had received assurances from Jefferson’s al-
lies that Jefferson would continue many Federalist poli-
cies. Bayard announced that he would abstain from
voting, lowering the total state count to 15 states, chang-
ing the majority needed for election from nine to eight.

After much debate, several Federalist legislators fol-
lowed Bayard’s lead. Jefferson won 10 states, a clear ma-
jority. Burr, then, became vice president. Bayard’s claim
that he had struck a deal with Jefferson would be debated
for years. As president, however, Jefferson did not chal-
lenge Hamilton’s financial programs, remove Federalist
appointees from office, or eliminate the Navy — three
provisions Hamilton had given to Bayard and other Fed-
eralists for bargaining with Jefferson.

Legacy
Jefferson referred to the election of 1800 as the

“Revolution of 1800.” Not only had political power
transferred peacefully from one party to another, but
the victory of the more democratic Republican Party
foreshadowed the expansion of voting rights in the
coming years. Jefferson was re-elected in 1804, de-
feating Charles Pinckney, who would run and lose
again in 1808, this time to James Madison.

The Federalists never again won a presidential elec-
tion. They disappeared completely after their opposition to
the War of 1812 with Great Britain led them to threaten se-
cession of the New England states. Many of their policies
for establishing a strong central government and financial
credit for the United States did last until the present day.

Aaron Burr eventually learned of Hamilton’s attacks
on his character before and after the winter of 1800.
While running for governor of New York in 1804, Burr
challenged Hamilton to a duel. In the early morning
duel on July 11, Burr shot Hamilton, who died the next
day from his wound.

Adams returned to his home in Massachusetts after
losing the 1800 election and never again ran for office.
Jefferson and Adams, who had been close friends for
years before they parted ways during the two elections
they contested, would regain their friendship late in life.
Both died on the same day, July 4, 1826, 50 years to the
day after the Declaration of Independence was signed.

WRITING & DISCUSSION
1. In his 1796 Farewell Address, President Washington

warned the American people about the dangers of
political parties. He described the desire for one
party to dominate another in politics as a “frightful
despotism” leading to “a more formal and perma-
nent despotism.” Do you agree? Why or why not?
Use evidence from the article in your answer.

2. If you lived in 1800, which of the two parties would
have appealed to you more? Use evidence from the
article to support your opinion.

3. Federalists attacked Jefferson’s unorthodox religious
views. Democratic-Republicans attacked Adams’s
appearance and age. Hamilton called Burr a “dis-
grace.” Is it fair for political candidates to attack their
opponents’ characters, or should they focus on po-
litical disagreements? Why or why not?

4. Are political parties necessary in a democracy, or do
they create needless conflict?

In the elections of 1796 and 1800, the Electoral College process caused some confusion in the election of the
president and vice president.
The year is 1801. You are a member of the House of Representatives. You and your fellow legislators want to
amend Article Two of the Constitution to correct the problems of the Electoral College.
1. Meet in a committee of five legislators. Review and discuss the process and problems of the elections of 1796

and 1800 as described in the reading.
2. Decide as a committee how you would want to fix the problems with Article Two and the Electoral College.

Draft an amendment to present to other members of the House of Representatives. Choose a spokesperson
for your committee.

3. Committees will take turns sharing their draft amendments with the House and their reasons for their amendment.
4. After all committees have presented, the House will discuss and then vote on which draft amendment they want to

accept. If two-thirds accept it, it passes in the House.
(Teachers, once the class has completed the activity, show them the 12th Amendment (1804) and discuss how it
addressed the problems of the Electoral College.)

ACTIVITY: Amending Article Two

(c) Constitutional Rights Foundation  / www. crf-usa.org



The Persian king, Cyrus the Great, created the largest em-
pire the world had ever seen in his time. He then devised a
new way of governing conquered peoples.

Ancient History: Telling Fact from Fiction
Historians think Cyrus the Great was born sometime

around 580 B.C. and died in 530 B.C. What happened in
the years between is not entirely clear. Some of the
sources of information about him, going back more than
2,500 years, are contradictory, biased, and based more on
fiction than fact.

The ancient Persians themselves never wrote their
own history. However, references to Cyrus exist on stone
and clay inscriptions. In addition, there are Babylonian
records, a mention of him in the Hebrew Bible (Old Tes-
tament), and stories about his life recorded by Greek writ-
ers who believed the Persians, like all non-Greeks, were
“barbarians.” 

The Greek writer Herodotus, known as the “Father of
History,” wrote The Histories, which describes what he
learned during his extensive travels. He interviewed
knowledgeable people, collected their stories, and chose
to write about the versions he thought most believable.
He followed this method when he wrote about Cyrus 90
years after his death. Modern historians tend to accept
much of what Herodotus wrote about Cyrus, but some-
times question his stories with a moral attached to them. 

Another Greek, Xenophon (pronounced zeno-fon),
wrote his Cyropaedia (Education of Cyrus) 70 years after
Herodotus wrote his Histories. Xenophon had more direct
contact with the Persians than Herodotus. Xenophon’s
writings also tend to portray Cyrus as an ideal monarch,
as he intended to teach his fellow Greeks about the qual-
ities of good rulers. Historians today consider Xenophon’s
work a mix of fact and fiction.

The Young Cyrus 
In The Histories, Herodotus told a widely believed

story of Cyrus’s birth and early life. The story makes
Cyrus’s birth and childhood seem like a myth. The story
begins when King Astyages of Media married off a daugh-
ter to the Persian king of neighboring Anshan, Cambyses
I. Shortly after news that his daughter was pregnant,
Astyages had a dream that she would give birth to a boy
who would someday overthrow him. 

Astyages believed his dream was a prophecy, or vision
of the future. Fearing for his throne, Astyages ordered one of
his army generals, Harpagus, to kill his newborn grandson,

Cyrus. Harpagus, however, disobeyed and secretly handed
over the infant to a poor shepherd and his wife.

About ten years later, King Astyages learned Cyrus was
alive. The king had always felt guilty about ordering the
death of his grandson, so he rejoiced and sent the young
Cyrus back to his true parents in Anshan. But Astyages was
angry at Harpagus because he had lied to him about killing
Cyrus. As Herodotus tells it, Astyages deceived Harpagus
into eating a stew at a banquet made with the remains of
Harpagus’s son whom the king had killed.

According to Xenophon, Cyrus at the Persian royal
court of his father grew to be a handsome prince admired
by all. Xenophon wrote that Cyrus was trained to be a
tough warrior. Herodotus, however, described a soft life
in the Persian royal court.

In his Education of Cyrus, Xenophon included a con-
versation in which King Cambyses I passed on advice to
his teenage son on how to be a successful general and ruler.
Since Xenophon was not a witness to such a conversation
nor had any record of it, he made it up. Nevertheless, the
essence of what Cambyses purportedly advised Cyrus
seems to foreshadow what kind of king he actually became.

Cyrus asked his father what was the best way to gain
an advantage over the enemy. Cambyses replied, “The
man who proposes to do that must be designing and cun-
ning, wily and deceitful, a thief and a robber, overreach-
ing the enemy at every point.”

Cyrus next asked how to secure the love of his sub-
jects. Cambyses said he should show his subjects that
“you are eager to help them in times of distress” and in
all times “go hand in hand with them.” 

U.S. HISTORYBRIA 32:1 (Fall 2016) 5WORLD HISTORY

Cyrus II of Persia
(aka Cyrus the
Great) as de-
picted on a mon-
ument at Sydney
Olympic Park,
Australia. 

CYRUS THE GREAT
AND THE CREATION OF
THE PERSIAN EMPIRE
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Cyrus “King of Kings”
Cyrus became King of Anshan after his father died in

559 B.C. Like his father, Cyrus owed allegiance to
Astyages, the king of Media and his grandfather. But Cyrus
had become restless, ambitious, and unwilling to continue
paying him annual tribute (gold, valuable goods, soldiers). 

According to the story told by Herodotus, Harpagus
was “burning for revenge” for the murder of his son by
King Astyages and the gruesome banquet that followed.
Harpagus plotted with Cyrus to overthrow King Astyages
by promising to turn his soldiers to Cyrus’s side when
he attacked Media.

The plot worked, and Cyrus, at about age 30, de-
feated his grandfather in 550 B.C. Cyrus then took the
throne of Media, neatly fulfilling Herodotus’s account of
Astyages’s dream. Cyrus did not order his death, but sent
him to rule a remote province. Cyrus then married an-
other daughter of his grandfather (his aunt!). Thus,
Cyrus united the Persians and Medes into one kingdom.
He took the title, “King of Kings.”

The kingdom of Lydia controlled a large area that in-
cluded numerous city-states in what is now Turkey. The
Lydian king, Croesus (pronounced kree-sus), was
shocked by Cyrus’s conquest of Media. Worried about
his own security, Croesus mounted an attack on Media
to crush Cyrus. According to Herodotus, Croesus was
confident because he had received a prophecy from a fa-
mous Greek oracle: “If Croesus attacked the Persians, he
would destroy a great empire.” 

After several battles, Cyrus finally defeated King Croe-
sus around 445 B.C. In addition, Cyrus captured Lydia’s
city-states. Thus, Croesus discovered that the “great em-
pire” he would destroy was his own! According to
Herodotus, Cyrus made King Croesus his “wise advisor.” 

Leaving a small garrison of soldiers in Lydia, Cyrus
soon continued his quest for conquest and led most of

his army eastward into Central Asia. But shortly after he
left for the east, Lydian and Ionian city-states revolted. 

Cyrus sent a part of his army back to Lydia to re-
conquer and punish the rebels. Cyrus could be generous
to the people he conquered, but treated them harshly if
they were disloyal or revolted.

At about age 40, Cyrus returned from fighting in Cen-
tral Asia to attack his greatest opponent yet: the Baby-
lonian Empire. This was the latest of a series of
civilizations reaching far back to Sumer and Akkad in
what is now Iraq.

The Babylonians had maintained a long tradition of
cuneiform writing on clay tablets, the world’s oldest writ-
ing system. Unlike the Persians, the Babylonians kept a
record of their history. This practice continued when
Cyrus invaded Babylonia.

In 539 B.C., Cyrus won a major battle against the
Babylonian king, Nabonides. He then retreated to his
capital, Babylon, on the Euphrates River that ran through
the city. Herodotus says Cyrus diverted the Euphrates,
which enabled his soldiers to walk on the riverbed into
Babylon. In any case, Babylonian records agree Cyrus
captured Babylon and King Nabonides without blood-
shed. Cyrus spared the conquered king and sent
Nabonides into exile.

Cyrus quickly took command of the Babylonian Em-
pire’s territories and received tribute from the Persian
Gulf to the Mediterranean Sea and borders of Egypt. In
less than 20 years, he had expanded the Persian Anshan
kingdom to the largest empire the world had ever seen.

Cyrus “King of the World”
According to Babylonian accounts, Cyrus ordered his

men not to loot and burn Babylon. He then ordered the
temples of the traditional Babylonian gods, especially
Marduk, rebuilt. They had been neglected by Nabonides
who had tried to replace Marduk with another god. A

(c) Constitutional Rights Foundation  / www. crf-usa.org
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Babylonian cuneiform tablet recorded that the people
“All rejoice to look upon him as king.”

In 1879, British Museum archaeologists, digging in the
ruins of Babylon, discovered a remarkable object known as
the “Cyrus Cylinder.” This is a clay barrel-shaped object
about ten inches long and four inches wide covered with
cuneiform writing dictated by Cyrus himself. When trans-
lated, the Cyrus Cylinder revealed the Persian king’s ver-
sion of his conquest and early rule of Babylonia. 

The Cyrus Cylinder made a strong case for Cyrus’s
legitimacy as the new king of Babylonia. Cyrus said Mar-
duk chose him to replace the shameful King Nabonides,
and made possible the Persian king’s victories over the
Medes and other enemies. Pleased that Cyrus ruled “in
justice and righteousness,” Marduk “walked at his side”
to Babylon and enabled him to enter the city “without
bloodshed and save the people.”

The language of the Cylinder then shifted to first per-
son as Cyrus addressed the Babylonians directly: “I am
Cyrus, king of the world, the great king, the powerful
king, king of Babylon, king of Sumer and Akkad, king of
the four quarters of the world.” Cyrus then listed the
blessings he had brought to the people.

In probably the most remarkable part of the Cylinder,
Cyrus stated that he freed foreign peoples taken to Baby-
lonia as slaves. “I collected together all of their people,” he
declared, “and returned them to their settlements.” 

Cyrus did not specifically mention the group of Jews
the Babylonian king Nebuchadnezzar II
had taken as slaves back to Babylon
about 60 years earlier.  But the Jewish
community was also freed to return to
Jerusalem and rebuild their Temple de-
stroyed by Nebuchadnezzar. This was
confirmed in the Old Testament of the
Bible (Ezra 1:1-2).

The modern concept of “human
rights” did not exist in Cyrus’s time.
But Cyrus’s liberation of captive peo-
ples and allowing them to continue
practicing their religion seems modern. He did seem to
recognize that fairly treating peoples he conquered made
it easier for him to rule them. 

“Cyrus the Great”
For the next several years, Cyrus organized his em-

pire. He began to construct a new Persian capital, Pasar-
gadae. He also established policies that permitted the
peoples he conquered to continue practicing their local
traditions, customs, laws, and religions.

Cyrus was never considered a god like the Egyptian
pharaohs, but he did possess absolute power. Still, he
appointed Persian relatives and nobles as regional gov-
ernors, called satraps.

Below the satraps, Cyrus put the administration of
most government matters in the hands of local people,
thus strengthening their loyalty to him. Government busi-
ness was carried out in the local language, not Persian. He

did not confiscate the land, but left most
of it in the hands of the original owners.
Perhaps most important to the people,
Cyrus permitted them to continue wor-
shipping their traditional gods. These
examples of self-government plus re-
spect for other religions were rare for
this time.

Babylonian and other ancient
sources agree that Cyrus’s policies
were generally followed throughout

the empire. For this reason as well as his conquests, Per-
sians call him to this day “Cyrus the Great.”

The Death of Cyrus
Herodotus wrote that in 530 B.C. Cyrus led a new

military campaign east of the Aral Sea against the
Massagetae people and their Queen Tomyris. When
Cyrus approached her army, she asked him to turn
back and “be king over thine own people, and endure
to see us ruling those whom we rule.” But Cyrus had
no intention of backing away from another conquest.

According to Herodotus, Cyrus abandoned his camp,
but left it well stocked with food and wine. The Mas-
sagetae warriors entered the camp without a fight and
promptly feasted and got drunk. Cyrus’s warriors then

Cyrus’s liberation of
captive  peoples and 

allowing them to
continue practicing their
religion seems modern.

This 15th century painting by Jean Fouquet depicts Cyrus the Great
permitting the Jewish people to return to Jerusalem.
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attacked and slaughtered them except for a few they cap-
tured, including Queen Tomyris’s son.

The Queen, however, had held back her main force.
Fearing for her son’s life, she did not attack right away
but sent a message to Cyrus, calling for him to release
her son. According Herodotus, if Cyrus refused, the
Queen warned, “I will give thee thy fill of blood, blood-
thirsty as thou art.” Cyrus ignored the warning. 

The Queen’s son, shamed at being captured while
drunk, took his own life. When she learned of this, Queen
Tomyris blamed Cyrus. This resulted in several battles
that ended with the Persians defeated and Cyrus dead.

Herodotus wrote that Queen Tomyris had Cyrus’s
head cut off and put in a skin bag full of Persian blood.
She proclaimed, “You have ruined me by . . . taking my
son. See now — I fulfil my threat; you have your fill of
blood.” Somehow, Cyrus’s son and successor king, Cam-
byses II, retrieved Cyrus’s body and took it back to Pasar-
gadae to be buried in a tomb.

Xenophon, writing 70 years after Herodotus, said
nothing about a campaign against Queen Tomyris. Ac-
cording to Xenophon, Cyrus in old age at Pasargadae
summoned his two sons, Cambyses II and Tanaoxares,
along with friends and others.

From his deathbed, Cyrus declared Cambyses, his
older son, to be his successor as king, then made
Tanaoxares satrap of Media and other lands. According to
Xenophon, Cyrus implored his sons to honor one another:

Your deeds will be [seen] in all the eyes of mankind,
and if they be righteous deeds.. . they will blazon forth
your power; but if you [plot] evil against one an other, you
will forfeit the confidence of every man. . .  Therefore, 

if my words are strong enough to teach you your duty to one
another, it is well. But if not, let history teach you, and
there is no better teacher.   

Then, Xenophon wrote, Cyrus grasped the hands of
all present, covered his face, and died.

Cambyses II went on to conquer Egypt and part of
North Africa. He and his brother, however, became ene-
mies. One story even had Cambyses ordering the killing
of Tanaoxares. Nonetheless, the Persian Empire contin-
ued to flourish for another 200 years until conquered by
Alexander the Great in 330 B.C.

WRITING & DISCUSSION
1. Why do today’s historians sometimes have diffi-

culty writing about ancient history? Use examples
from the article.

2. What moral may Herodotus have been hinting at in the
way he described the end of Cyrus’s life? Compare it to
the way Xenophon described the end of Cyrus’s life.

3. Cambyses advised young Cyrus to “go hand in hand”
with his subjects in order to be loved by them. Do you
think Cyrus followed this advice as king and emperor?
Why or why not? Use examples from the article.

4. Thomas Jefferson, Benjamin Franklin, and John
Adams all had Xenophon’s Cyropaedia in their per-
sonal libraries and admired Cyrus the Great. They
did not yet know about the Cyrus Cylinder. Recall the
American Revolution and the U.S. Constitution.
What actions of the Cyrus described in the Cyropae-
dia, both as a young man and as a king, would have
made the Founding Fathers admire him so much?
Use examples from the article.

In the Cyropaedia, Xenophon judged Cyrus to be a great man. Xenophon wrote:

And even to this day the barbarians tell in story and in song that Cyrus was most handsome in person, most gener-
ous of heart, most devoted to learning, and most ambitious, so that he endured all sorts of labor and faced all sorts
of danger for the sake of praise. Xenophon, Education of Cyrus 

1. All students should closely read Xenophon’s quote. As a whole class, discuss how Xenophon describes Cyrus.
2. Students should form small groups of four or five and reread the article, looking for examples that support each of

Xenophon’s claims about Cyrus’s greatness. Are there also examples that do not support any of Xenophon’s claims?
Are any of Xenophon’s claims not supported by any evidence?

3. Then, each group should discuss the guiding question: Was Cyrus great? Each group should try to reach con-
sensus, either for a yes or no answer, with at least three reasons to support the group’s decision.

4. Each group will share their group’s decision and supporting reasons.
5. Finally, each student can form his or her own opinion regardless of the group’s decision and write one well-de-

veloped paragraph answering the guiding question above, using examples from the article and from discussion.

ACTIVITY: Cyrus the Great?

Electronic-only Edition of Bill of Rights in Action 
Sign-up or switch to an electronic-only subscription. Your copy of Bill of Rights in Action will arrive much
sooner — as much as two to three weeks before the printed issue. Sign up today at: www.crf-usa.org/bria

(c) Constitutional Rights Foundation  / www. crf-usa.org



In 1776, Adam Smith, a Scottish econo-
mist, presented the case for free trade. He
wrote in The Wealth of Nations that if nations
eliminated taxes on imported goods, also
called tariffs, free trade would then allow
cheaper foreign goods to reduce consumer
prices. This would also open up export mar-
kets for every country.

Both Smith and David Ricardo, a British
economist, developed the concept of “com-
parative advantage.” This is the idea that
each nation naturally possesses advantages
over other nations in the production of cer-
tain economic goods and should specialize
in making those. For example, they argued
at the time that Britain should manufacture
woolen cloth with its superior steam-driven
machinery and leave wine-making to France with its su-
perior grape-growing climate. 

The idea of free trade spread, but there was always
some resistance. Factories sometimes had to shut down
when foreign imports undercut domestic (the country’s
own) prices, and workers sometimes rioted when they
lost their jobs. Nevertheless, the consumers benefitted
from the lower prices brought on by free trade.

During the Great Depression of the 1930s, the cry for
tariffs to protect home industries and workers reached a
peak. In 1930, the U.S. Congress passed the Smoot-Haw-
ley Act that raised import tariffs on thousands of farm
and manufactured goods to an average of 53 percent. A
“trade war” resulted in which other countries raised their
tariffs against American goods. All countries then suf-
fered from higher consumer prices, a drop in interna-
tional trade, and increased unemployment, hurting an
already devastated U.S. economy. 

Globalization
After World War II, the U.S. and other major trading

nations joined together to revive free trade. In 1947, the
General Agreement on Tariffs and Trade (GATT) negoti-
ated rules for regulating trade and reducing tariffs on
manufactured goods. In 1995, GATT was largely replaced
by the World Trade Organization (WTO) with more free
trade regulation rules.

The result was that tariffs and other trade barriers
fell. Countries became tied together by free trade more
than ever before. This development is today often called
“globalization.”

By the late 1990s, however, a downside of globalization
began to appear. Between 1999 and 2011, there was a net
employment loss of about two million American workers
in manufacturing industries unable to compete with im-
port competition from China, which had become a major
power in globalized trade. In effect, Chinese low-paid fac-
tory workers held a comparative advantage over Ameri-
cans who did similar work for higher pay.

China, Japan, and other countries also created a
trade advantage through “currency manipulation.” This
occurs when a government buys and sells foreign cur-
rencies to keep the value of its own currency artificially
low. Some U.S. economists and leaders argue that this
made Chinese and Japanese goods comparatively less
expensive and that it put even more pressure on Ameri-
can manufacturers and their workers.

NAFTA
In 1994, another trade agreement helped define the

U.S. place in the globalized economy. The U.S. joined
with Canada and Mexico to form the North American
Free Trade Agreement (NAFTA). Mexico, unlike
Canada, was still a developing country with mostly
low-wage workers.

BRIA 32:1 (Fall 2016) 9ECONOMICS/CURRENT ISSUES

FREE TRADE, GLOBALIZATION, AND
THE TRANS-PACIFIC PARTNERSHIP
One of the issues of the 2016 presidential elec-
tion is the Trans-Pacific Partnership (TPP) free
trade agreement. President Barack Obama sup-
ports it while both presidential candidates, Hillary
Clinton and Donald Trump, are opposed. What is
free trade? And is TPP good or bad for America?

Value of U.S. Goods Exported to Trans-Pacific Partnership Member Countries 
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Negotiated by President George H. W. Bush and
signed into law by President Bill Clinton, NAFTA was
designed to end tariffs and other barriers to trade and
investment among the three countries. Most U.S.-
Canada trade was already tariff-free under their 1988
free-trade agreement. Within 15 years, all U.S.-Mexico
industrial and agricultural tariffs were to be elimi-
nated. NAFTA also addressed non-tariff issues like pro-
tecting intellectual property (e.g., copyrights and
patents). Additionally, NAFTA put into place a process
for settling trade disputes.

Under pressure from American labor unions and en-
vironmental groups, President Clinton negotiated “side
agreements” on worker rights and the environment.
Mexico, in particular, was supposed to pass laws for the
rights of workers to form unions and bargain for higher
wages. This would help close the wage gap between
Mexico and its two trade partners.

Twenty years later, numerous studies on NAFTA re-
ported that trade among the U.S., Canada, and Mexico
had greatly increased. Many tariffs and other trade bar-
riers had been reduced or eliminated. American con-
sumers benefitted from lower-priced imported goods.
Overall, according to the Congressional Research Serv-
ice, the net effect of NAFTA on the American economy
was positive but modest.

However, while most U.S. export businesses, in-
vestors, consumers, and some employees did well under
NAFTA, workers in industries under pressure from
cheaper imports did not. During most years between
1994 and 2014, the U.S. had a manufacturing trade
deficit with Mexico and Canada. A trade deficit occurs
when a country imports more products than it exports.
Thousands of U.S. manufacturing plants, unable to com-
pete with cheaper foreign imports, closed or relocated
to Mexico or elsewhere in search of lower labor costs. 

A number of studies estimate the
net loss of U.S. manufacturing jobs due
to NAFTA at around 700,000. As with
the China trade shock of the 1990s,
most of those who lost their jobs were
fairly well-paid factory workers, but
with low skills and no more than a high
school education.

NAFTA’s labor and environment
side agreements came under heavy criticism for lack
of enforcement. Neither manufacturing companies in
Mexico, many American-owned, nor the Mexican gov-
ernment did much to improve wages. While the cur-
rent U.S. federal minimum wage is $7.25 per hour,
that of Mexico is $4.25 per day. These low wages give
Mexico a comparative advantage in manufacturing,
but many Mexicans have little ability to buy imported
American consumer goods.

“Winners” and “Losers”
Manufacturing jobs in the U.S. have been declining

since the 1970s due to automation and competition from
foreign labor. Nevertheless, American manufacturing it-
self has recently been resurging.

Globally competitive American industries no longer
make such things as clothing, TV sets, and steel because
other countries have a comparative advantage over the
U.S. Instead, successful U.S. factories manufacture high-
tech machinery, advanced electronics, and aircraft that
enjoy a comparative advantage over foreign competition. 

Free trade agreements like NAFTA and the proposed
Trans-Pacific Partnership support this trend by expand-
ing export markets. But, there are both “winners” and
“losers.” The winners are competitive export industries,

highly skilled workers, and consumers. The
losers are industries that fail to compete
against cheap imports and also lower skilled
workers who lose jobs when factories close
or move outside the country.

The winning, but fewer, manufacturing
workers today produce more goods per em-
ployee because they typically use computer-
ized technology. These workers are better

paid because they have to possess higher skills and more
education than a high school diploma. 

What about the millions of lower-skilled manufac-
turing workers, however, who have lost their jobs be-
cause of cheaper imports? Most economists say that
restoring traditional assembly line jobs would require
huge protective tariffs. They would probably spark in-
ternational trade wars like those that damaged the U.S.
economy in the Great Depression.
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The three nations of NAFTA represented. From L to R: President
Enrique Peña Nieto of Mexico, Prime Minister Justin Trudeau of
Canada, and U.S. President Barack Obama.

Countries became tied
together by free trade
more than ever before.
This development is
today often called
“globalization.”

(c) Constitutional Rights Foundation  / www. crf-usa.org



BRIA 32:1 (Fall 2016) 11ECONOMICS/CURRENT ISSUES

Since the 1960s, Congress has provided special fed-
eral assistance for displaced workers laid off because of
foreign trade. Critics of the federal program say it has long
been underfunded by Congress and does not prepare
enough laid-off workers to do highly-skilled jobs.

A New Agreement: The TPP
Beginning in 2008, the U.S. negotiated the Trans-Pa-

cific Partnership (TPP) with 11 other countries: Aus-
tralia, Brunei, Canada, Chile, Japan, Malaysia, Mexico,
New Zealand, Peru, Singapore, and Vietnam. The TPP is
the largest multinational free trade agreement the U.S.
has ever negotiated.

President Barack Obama signed the final draft of the
TPP on February 4, 2016. However, Congress must ap-
prove it before it goes into effect in the U.S. Major argu-
ments for and against the TPP are discussed below.

Arguments for TPP 
Trade in Goods and Services

The TPP will eliminate or reduce tariffs and other
trade barriers on industrial and agricultural goods in all
12 countries. U.S. tariffs are already lower than the ones
most other partners will have to drop. The TPP will open
a huge trade market, consisting of 800 million con-
sumers. This will stimulate the creation of millions of
American jobs. The U.S. also has a golden opportunity
to expand its existing trade surplus in services like
telecommunications, an area not covered by NAFTA.

Investment

Companies investing in the 12-partner free trade
zone will be protected from discriminatory treatment by
trading partners. Disputes between companies and the
nations they trade with will be settled by a special arbi-
tration process. However, governments cannot be sued
by companies, claiming laws on such things as envi-
ronmental protection interfere with their sales and prof-
its, as was the case with NAFTA.

Intellectual Property

Copyright protection for such things as books and
songs will extend from the lifetime of the author plus 50
years to 70 years. TPP encourages a balance between
the rights of intellectual property owners and public “fair
use,” such as for teaching.

Labor Rights

TPP partners must adopt and enforce laws that con-
form with internationally recognized worker rights, such
as labor union organizing and collective bargaining. TPP
members must also have a national minimum wage, reg-
ulations for work hours and job safety, as well as strive to
eliminate forced and child labor. Such labor standards go
far beyond those in NAFTA’s “side agreement.” They are

also part of the core TPP agreement, which was not the
case under NAFTA.

Environmental Standards

TPP partners are obligated to enact and enforce laws
to conserve the environment, reduce pollution, and pro-
tect wild animals and plants. The 12 nations may not
weaken or waive their environmental laws to attract
trade and investment. These standards are more de-
manding than those of NAFTA.

Dispute Settlement

While trade disputes between companies and gov-
ernments are decided by a separate procedure, all other
disputes are contested between governments. An im-
partial panel normally meets to hear the two parties
present their cases. Written arguments may also be sub-
mitted by interested outside groups, something NAFTA
did not permit.

After the panel issues its final report, the two sides
will probably negotiate a settlement. If necessary, the
panel’s judgment may be enforced by such means as
fines or imposing tariffs on the offending country.

Obama and National Strategic Purpose 

President Obama argues that the TPP not only has
economic advantages for the U.S., but also a national
strategic purpose. He says we, not China, should “write
the rules” for free trade in the Asia-Pacific region, mak-
ing sure China does not dominate to our disadvantage.
Failure of Congress to approve TPP, Obama warns, will
damage America’s economic, diplomatic, and military
credibility in this important area.

Arguments Against TPP
Another Jobs Disaster

Between 1990 and 2014, during the explosion of trade
with China and the NAFTA countries, U.S. manufacturing
jobs fell by 31 percent, according to the Congressional Re-
search Service. Much of this job loss resulted from the
closing of factories or their “race to the bottom” to relo-
cate in the lowest wage country possible. Labor union
leaders see little in the TPP to prevent another jobs disas-
ter.

Trade Deficit

In 2015, the U.S. had a trade deficit in goods valued
at more than $500 billion. The deficit reflects goods
made by workers overseas and not in the U.S. By one
calculation, the 2015 deficit in goods cost two million
American jobs.

Opponents of TPP point out that during most years
since NAFTA began in 1994, the U.S. had trade deficits
with Mexico and Canada. Of the 11 TPP partners, the U.S.
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already has a trade deficit with six of them, the largest
with Japan and Mexico.
Labor Rights

Enforcement of the new TPP labor rights require-
ments is uncertain in Vietnam, Malaysia, and Brunei
because of their poor record in this area. Each nation is
supposed to pass labor reform laws, such as the right to
organize unions, and then enforce those laws. The TPP
allows these countries five years to enact them, but no
clear penalty if they do not.

Mexico never fully implemented labor reforms
under NAFTA and is not specifically required to do so
under the TPP. Without the labor rights spelled out in
the TPP, Mexico and the three Asian countries are un-
likely to improve wages. Low wages will continue to
threaten the jobs of American workers.
Environmental Standards

TPP environmental standards are more specific
than those in NAFTA, but enforcement is weak. For ex-
ample, TPP members are asked to “combat” illegal
trade in wild animals rather than prohibiting this trade.
Most importantly, there is no TPP provision for ad-
dressing climate change. TPP permits “fracking,” a
method of drilling for natural gas that adds to water and
air pollution and worsens climate change.

Currency Manipulation

TPP does not ban currency manipulation that arti-
ficially reduces the value of a country’s money in order

to make its exports even cheaper. TPP
does have a “side agreement” with a dec-
laration by the members who promise to
avoid manipulating their currencies, but
TPP provides no enforcement method. 

National Strategic Purpose

President Obama’s argument to block
China’s influence in the Asia-Pacific re-
gion with TPP is too late. China is already
a major economic power and has free
trade agreements with about a dozen
Asia-Pacific nations. The U.S. should not
be distracted from focusing on the impact
of TPP on the American economy.

Clinton and Trump Oppose TPP 
Democrat Hillary Clinton once supported TPP, but

now opposes it because it lacks “high standards for cre-
ating good jobs, raising wages, and enhancing our na-
tional security.” Republican Donald Trump, calls the
TPP “a bad deal” and would use high tariffs against
China and other countries to force them to stop cur-
rency manipulation. 

Impact of TPP on U.S. Economy
In May 2016, the U.S. International Trade Commis-

sion, an independent and impartial federal agency, re-
leased its long-awaited TPP impact report. It projected
overall positive but small effects of the TPP on the U.S.
economy by 2032. For example, while employment in
manufacturing would be 0.2 percent lower, employ-
ment overall would be 0.07 percent higher. This report
quashed both the best hopes of TPP supporters and
worst fears of TPP opponents.

WRITING & DISCUSSION
1. What do you think is better: an economy protected

by tariffs or one open to free trade? Why?
2. What should we do about manufacturing workers

who have lost their jobs because of cheaper free
trade imports? 

3. What is your opinion of President Obama’s “Na-
tional Strategic Purpose”? Explain using evidence
from the article.

12 BRIA 32:1 (Fall 2016)ECONOMICS/CURRENT ISSUES

1. After reading the article, each student will take one of the following positions on the TPP and write rea-
sons to support it.
A. Congress should vote to approve the TPP.
B. Congress should vote to reject the TPP.
C. Congress should vote to reject the current TPP and call for the president to renegotiate it with certain changes.

2. The students will then meet in small groups to discuss their positions and try to reach agreement.
3. The groups will finally report the results of their discussions to the rest of the class.    

ACTIVITY: What Should Congress Do About the TPP?

Anti-TPP protesters in New Zealand.
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ministration. “Benefits of Trade Agreements.” May 2016. URL: trade.gov • U. S. De-
partment of Labor Employment and Training Administration. Getting Back to Work.
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Standards Addressed

The Troubled Elections of 1796 AND 1800
National U.S. History Standard 8: Understands the institutions and practices of gov-
ernment created during the Revolution and how these elements were revised between
1787 and 1815 to create the foundation of the American political system based on the
U.S. Constitution and the Bill of Rights. Elementary School: (4) Understands the dif-
ferences in leaders (e.g., George Washington, Alexander Hamilton and Thomas Jef-
ferson) and the social and economic composition of each political party in the 1790s.
Middle School: (4) Understands the development and impact of the American party
system (e.g., social, economic, and foreign policy issues of the 1790s; influence of the
French Revolution on American politics; the rise of the Federalist and Democratic-
Republican parties; the election of 1800 . . .). High School: (6) Understands the fac-
tors that led to the development of the two-party system (e.g., the emergence of an
organized opposition party led by Thomas Jefferson, Hamilton’s financial plan).
National High School Civics Standard 8: Understands the central ideas of American
constitutional government and how this form of government has shaped the charac-
ter of American society. (7) Understands how the design of the institutions of gov-
ernment and the federal system works to channel and limit governmental power in
order to serve the purposes of American constitutional government 
National High School Civics Standard 20: Understands the roles of political parties,
campaigns, elections, and associations and groups in American politics. (1) Knows the
origins and development of the two party system in the United States . . . .

California H-SS Standard 5.7: Students describe the people and events associated
with the development of the U.S. Constitution and analyze the Constitution’s signif-
icance as the foundation of the American republic. (3) Understand the fundamental
principles of American constitutional democracy, including how the government derives
its power from the people . . . . (4) Understand how the Constitution is designed to se-
cure our liberty by both empowering and limiting central government . . . .
California H-SS Standard 8.3: Students understand the foundation of the American
political system and the ways in which citizens participate in it. (4)
Understand how the conflicts between Thomas Jefferson and Alexander Hamilton re-
sulted in the emergence of two political parties (e.g., view of foreign policy, Alien and Sedi-
tion Acts, economic policy, National Bank, funding and assumption of the revolutionary
debt). 
California H-SS Standard 12.4: Students analyze the unique roles and responsibili-
ties of the three branches of government as established by the U.S. Constitution. (4)
Discuss Article II of the Constitution as it relates to the executive branch . . . .
California H-SS Standard 12.6: Students evaluate issues regarding campaigns for na-
tional, state, and local elective offices. (2) Discuss the history of the nomination process
for presidential candidates . . . . (6) Analyze . . . the function of the Electoral College.

(Continued on page next page)
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Cyrus the Great 
National World History Standard 8: Understands how Aegean civilization emerged and
how interrelations developed among peoples of the Eastern Mediterranean and Southwest
Asia from 600 to 200 BCE. Elementary School: (3) Understands significant military de-
velopments of the Persian Empire (e.g., the growth of and geographic influences on the
Persian Empire, from the reign of Cyrus I through the wars with Greece; sources of the
conflict between the Greeks and the Persians . . .). High School: (3) Understands the
major events and the significance of the Persian Wars (e.g., Herodotus’ version of the key
events of the Persian Wars and how reliable this account might be). (5) Understands how
conquest influenced cultural life during the Hellenistic era . . . .
National World History Standard 11: Understands major global trends from 1000 BCE
to 300 CE. Middle School: (2) Understands the development of large regional empires
(e.g., the significance of military power, state bureaucracy, legal codes, belief systems,
written languages, and communications and trade networks; how trade networks, mer-
chant communities, state power, tributary systems of production, and other factors con-
tributed to the economic integration of large regions of Afro-Eurasia). 
California H-SS Standard 6.4: Students analyze the geographic, political, economic,
religious, and social structures of the early civilizations of Ancient Greece. (5) Out-
line the founding, expansion, and political organization of the Persian Empire. (8) Describe
the enduring contributions of important Greek figures in the arts and sciences . . . .

Free Trade
National World History Standard 45: Understands major global trends since World War
II. Middle School: (3) Understands the causes and consequences of the world’s shift
from bipolar to multipolar centers of economic . . . power. High School: (2) Understands
causes of economic imbalances and social inequalities among the world’s peoples and ef-
forts made to close these gaps. 
National High School U.S. History Standard 31: Understands economic, social, and cul-
tural developments in the contemporary United States. (1) Understands how changes in
the national and global economy have influenced the workplace (e.g., the effects of in-
creased global trade and competition on the U.S. economy . . .).
National Economics Standard 10: Understands basic concepts about international eco-
nomics. Middle School: (5) Understands that extensive international trade requires an or-
ganized system for exchanging money between nations (i.e., a foreign exchange market).
(6) Knows that despite the advantages of international trade (e.g., broader range of choices
in buying goods and services), many nations restrict the free flow of goods and services
through a variety of devices known as “barriers to trade” (e.g., tariffs, quotas) for national
defense reasons or because some companies and workers are hurt by free trade. High
School: (1) Understands that trade between nations would not occur if nations had the
same kinds of productive resources and could produce all goods and services at the same
real costs. (3) Knows that comparative advantages change over time because of changes in
resource prices and events that occur in other nations. (5) Knows that a nation pays for its
imports with its exports. (6) Understands that public policies affecting foreign trade impose
costs and benefits on different groups of people (e.g., consumers may pay higher prices . .
.), and that decisions on these policies reflect economic and political interests and forces.
California H-SS Standard 8.12: Students analyze the transformation of the American
economy and the changing social and political conditions in the United States in re-
sponse to the Industrial Revolution. (3) Explain how states and the federal government
encouraged business expansion through tariffs . . . .
California H-SS Standard 11.9: Students analyze U.S. foreign policy since World War
II. (1) Discuss the establishment of the . . . General Agreement on Tariffs and Trade (GATT)
and [its] importance in shaping modern Europe and maintaining peace and international
order. 
California H-SS Standard 12.6: Students analyze issues of international trade and ex-
plain how the U.S. economy affects, and is affected by, economic forces beyond the
United States’s borders. (1) Identify the gains in consumption and production efficiency
from trade, with emphasis on the main products and changing geographic patterns of
twentieth-century trade among countries in the Western Hemisphere. (2) Compare the
reasons for and the effects of trade restrictions during the Great Depression compared
with present-day arguments among labor, business, and political leaders over the effects
of free trade on the economic and social interests of various groups of Americans.

Common Core State Standards (ELA-Literacy)
SL.6-8.1: Engage effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with diverse partners on grades 6-8 topics, texts, and is-
sues, building on others’ ideas and expressing their own clearly.
SL.6-8.3: Delineate a speaker’s argument and specific claims, evaluating the sound-
ness of the reasoning and the relevance and sufficiency of the evidence.
SL.11-12.1: Initiate and participate effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12 top-
ics, texts, and issues, building on others’ ideas and expressing their own clearly and
persuasively.
SL.11-12.3: Evaluate a speaker’s point of view, reasoning, and use of evidence and
rhetoric, assessing the stance, premises, links among ideas, word choice, points of
emphasis, and tone used.
SL.6-8/11-12.6: Adapt speech to a variety of contexts and tasks, demonstrating a
command of formal English when indicated or appropriate. (See grades 6, 7, 8, and
11-12 Language standards 1 and 3 . . . for specific expectations.)
RH.6-8.1: Cite specific textual evidence to support analysis of primary and second-
ary sources.
RH.6-8.2: Determine the central ideas or information of a primary or secondary source;
provide an accurate summary of the source distinct from prior knowledge or opinions.
RH.6-8.3:  Identify key steps in a text’s description of a process related to history/so-
cial studies (e.g., how a bill becomes law, how interest rates are raised or lowered).
RH.6-8.4: Determine the meaning of words and phrases as they are used in a text,
including vocabulary specific to domains related to history/social studies.
RH.6-8.6: Identify aspects of a text that reveal an author’s point of view or purpose
(e.g., loaded language, inclusion or avoidance of particular facts).
RH.6-8.7: Integrate visual information (e.g., in charts, graphs, photographs, videos,
or maps) with other information in print and digital texts.
RH.6-8.8: Distinguish among fact, opinion, and reasoned judgment in a text.
RH.6-8.10: By the end of grade 8, read and comprehend history/social studies texts
in the grades 6-8 text complexity band independently and proficiently.
RH.11-12.1: Cite specific textual evidence to support analysis of primary and sec-
ondary sources, connecting insights gained from specific details to an understanding
of the text as a whole.
RH.11-12.2: Determine the central ideas or information of a primary or secondary
source; provide an accurate summary that makes clear the relationships among the key
details and ideas.
RH.11-12.4: Determine the meaning of words and phrases as they are used in a text,
including analyzing how an author uses and refines the meaning of a key term over
the course of a text (e.g., how Madison defines faction in Federalist No. 10).
RH.11-12.7: Integrate and evaluate multiple sources of information presented in diverse
formats and media (e.g., visually, quantitatively, as well as in words) in order to ad-
dress a question or solve a problem.
RH.11-12.10: By the end of grade 12, read and comprehend history/social studies texts
in the grades 11-CCR text complexity band independently and proficiently.
WHST.6-8/11-12.1: Write arguments focused on discipline-specific content.
WHST.6-8/11-12.2: Write informative/explanatory texts, including the narration of
historical events . . . .
WHST.6-8/11-12.4: Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
WHST.6-8/11-12.9: Draw evidence from informational texts to support analysis, re-
flection, and research.
WHST. 6-8/11-12.10: Write routinely over extended time frames (time for reflection
and revision) and shorter time frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.
Standards reprinted with permission:
National Standards © 2000 McREL, Mid-continent Research for Education and
Learning, 2550 S. Parker Road, Ste. 500, Aurora, CO 80014, (303)337.0990.
California Standards copyrighted by the California Dept. of Education, P.O. Box 271,
Sacramento, CA 95812.
Common Core State Standards used under public license. © Copyright 2010. National
Governors Association Center for Best Practices and Council of Chief State School
Officers. All rights reserved.
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About Constitutional Rights Foundation
Constitutional Rights Foundation is a non-profit, non-partisan educational organization committed to helping our nation’s young people to
become active citizens and to understand the rule of law, the legal process, and their constitutional heritage. Established in 1962, CRF is guided
by a dedicated board of directors drawn from the worlds of law, business, government, education, and the media. CRF’s program areas in-
clude the California State Mock Trial, youth internship programs, youth leadership and civic participation programs, youth conferences,
teacher professional development, and publications and curriculum materials.
Board Chair: Christopher H. Paskach 
Publications Committee: K. Eugene Shutler, Chair; Douglas A. Thompson, Vice Chair; Alan N. Braverman; Margaret H. Gillespie; Christopher Handman;
Louis E. Kempinsky;  Kevin C. Mayer; Howard M. Privette; Patrick G. Rogan; Peggy Saferstein; Hon. Marjorie Steinberg; Gail Migdal Title.  
Staff:  Marshall Croddy, President; Patrick Jenning, Carlton Martz,Writers;  Damon Huss, Editor; Andrew Costly, Sr. Publications Manager; Kevin C. Mayer,
Douglas A. Thompson, K. Eugene Shutler, Board Reviewers.



Civics on Call

Discussion of current events and controversial issues is one of
the six proven practices of highly effective civic education iden-
tified by the Civic Mission of Schools (CMS). “When students
have an opportunity to discuss current issues in a classroom
setting,” reports CMS, “they tend to have a greater interest in
civic life and politics as well as improved critical thinking and
communication skills.”

So CRF is launching Civics on Call, an updated one-stop web
page for classroom-ready lessons on issues of the day. All les-
sons are free, downloadable, and reproducible for classroom
use. We will continue to add lessons here for your easy access,
and you will find the following current events lessons at Civics on Call today:

• Elections, Money, and the First Amendment •  Edward Snowden, the NSA, and Mass Surveillance 

•  The Syrian Refugee Crisis and U.S. Policy • Immigration Enforcement Raids 

• Police Body Cameras and the Use of Force     • Naturalized Citizens and the Presidency
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We’ve been publishing Bill of Rights in Action for
over four decades, and we won’t stop now.
Wouldn’t you like to pitch in $3 to help us keep BRIA coming to your mailbox? That’s
right, we’re only asking for a $3 tax-deductible donation, which may seem small. But
to us, it’s huge!

So, why not?
•  Give your $3 online with a credit card at: www.crf-usa.org/3bucks

•  Make checks payable to Constitutional Rights Foundation, or we can bill your
credit card.  Complete this form and mail it to our addresss below. 

Gift Amount: $ ___________________       Gift method: [  ] Check/Money Order   [  ]Visa   [  ]MasterCard     [  ]AMEX  

Card No.______________________________________________    Exp. ___/___/___   Sec. Code (3 or 4 digits)  :______________

Name:__________________________________________________________________________________

Signature:  _____________________________________________________________________________

Billing Address:_________________________________________________________________________

City: ____________________________________________  State: _________   Zip: _________________

Phone: (______) _____________________    Email:____________________________________________

Mail to:  Bill of Rights in Action,  Constitutional Rights Foundation, 601 South Kingsley Dr.,  Los Angeles, CA 90005

Federal ID# 95-2219680

What do students think are the most important issues for the next
president of the United States to take on?

Immigration? Gun laws? Climate change? National security? 

CRF's Civic Action Project (CAP) has launched the Ask the Next Prez campaign! Students record 30-second videos about
issues they care about, and ask the next president what he or she will do about those issues. They post these questions
on social media, and who knows? They may get the attention of the next president of the USA.

To find out more, go here: crfcap.org/askthenextprez

#AsktheNextPrez

www.crf-usa.org/civics-on-call



Mock Trial Series 
Take students to the heart of the justice system. 
Grades 6–12 

Students acquire critical-thinking skills and an in-depth understanding of our judicial
process as they study a hypothetical case, conduct legal research, and role-play the trial.
Each Mock Trial packet includes a hypothetical case, witness statements, legal authori-
ties, trial instructions, and procedural guidelines. It also includes a pretrial motion de-
signed to deepen student understanding of constitutional issues. 

People v. Hayes  A Murder Trial

Jamie Hayes, a college student, is accused of killing a campus
security guard. Hayes is raising the affirmative defense of de-
fense of another in order to claim the homicide was justifiable.
The prosecution alleges that Hayes struck the guard in the head
with a baseball bat while the guard was lawfully restraining a
student. The defense argues that Hayes did strike the guard but
had not formed the intent to commit a homicide. Pretrial issue:
Statements made by Hayes duringinterrogation and the Fifth
Amendment protection against self-incrimination.

#70043CBR, 64 pp.                   $5.95 $3.50        
#70116CBR, (Set of 10)               $29.95
#70225CBR, DVD, Approx. 2:10 (DVD Avail. Aug./2016)  $19.95 

601 South Kingsley Drive, Los Angeles, CA 90005

213.487.5590  • Fax 213.386.0459

crf@crf-usa.org  • www.crf-usa.org
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Electronic-only Edition of Bill of Rights in Action 
Sign-up or switch to an electronic-only subscription. Your copy will arrive via email as much as
two to three weeks before the printed issue. Sign up today at: www.crf-usa.org/bria

2015-16 California Mock Trial Competition

Courtroom Artist Contest Winner

Sophie Fu, Amador Valley HS, Alameda County

These and more than 20 additional cases are available to purchase and download now:
www.crf-usa.org/publications

NEW

Constitutional
Rights
Foundation

CALIFORNIA MOCK TRIAL COMPETITION

CELEBRATING 35 YEARS
Mock Trial case packets are only $3.50 ea.




